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Letter from the authors

Dear teacher,
We send you all our best wishes for your lessons and we thank you for choosing our material. We have
enjoyed making it interesting, motivating and stimulating for today’s teenage and young adult learners.

Motivation is the key

Teachers have often mentioned how important it is to bring their students’ own world into the classroom
in order to interest and motivate them. So we have sought out topics and issues that interest young people,
and written photo stories that truly reflect their world and their aspirations. It is important to engage with
a rich tapestry of different text types, the sort of texts students meet in their own language. There are text
messages, social networking sites, comments and posts, websites and blogs. Motivation is the key. Will this
really interest students? What really makes students tick? These questions have been the inspiration at all
times.

Real world

Students will explore who they are and how they think, discover new things, learn about extraordinary
people and places and meet real young people in many different contexts. We have searched for interesting
stories, anecdotes and articles to stimulate young people’s imagination, get them talking, learning

new things and thinking about familiar things in new ways. They will find out about the experience of
ordinary students living in different countries, pick up tips for making the most of study trips, and read
about unusual homes around the world, strange restaurants, films set in the classroom, extraordinary

jobs, exciting summer courses, world records in the animal kingdom, and the incredible experience of
Paralympians and the man who got lost in the jungle. And a great deal more!

Aiming at beginners

Right Here! A1 is for real beginners, giving students all the competences and skills they need while
developing their confidence and allowing them a positive and rewarding first experience of learning English.
They will have conversations about their lives and the lives of other people, participate actively in a variety
of interactions, build up active sets of basic vocabulary, understand simple information in their listening
and reading, build up their writing skills and develop a range of learning strategies.

Flexibility and options

A good coursebook should provide a service to you and your students. Right Here! really helps you in your
teaching, and furnishes you with materials and course components that support you in all aspects of your
demanding profession from the Student’s Book, the Workbook, the Skills Book and the wealth of material
online. Teaching hours are limited and so we want you to be able to make choices and select the best
materials for your classes and skip as you see fit.

Linking communication and grammar

The syllabus combines the grammar and lexical areas you expect to cover within the CEFR framework. By
working with this syllabus right from the start, communicative competencies have been linked naturally
with grammar. Students progress smoothly up the levels without gaps or omissions. The course genuinely
develops communicative competencies while providing you with the guarantee of solid progress.

And because international exams are linked to the CEFR, the course also provides naturally integrated
preparation for exams.
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Accuracy and fluency

Your students need to feel comfortable with using English, learning how to communicate their ideas to get
their message across fluently. But they also really need to acquire grammar and lexis so they can generate
grammatical, appropriate language in real time. At all stages in their language journey with the levels of
Right Here!, from A1 to B2 and beyond, students learn to speak confidently, and become aware that to truly
make progress they need to acquire language so it can be produced naturally. With this in mind, the Key
grammar lessons place accuracy and fluency hand in hand. Firstly students focus on improving accuracy
through the acquisition of key grammar and then move on to creative and productive fluency activities.
Thinking back on their performance, they reflect on any problem areas. So accuracy feeds into fluency, and
fluency feeds back into accuracy.

Real communication

By focusing on the functional-situational areas from the CEFR, everyday language is brought into the heart
of the classroom, linking it to areas that are of real interest to the students and their lives. Every unit has a
space — Real communication — where the emphasis is on communication. Here students discover that the
language they learn as ‘grammar’ or ‘structure’ can be used again and again in many different contexts, and
that there is no such thing as ‘easy’ or ‘difficult’ because the basic building blocks that they have learnt are
called upon every time they engage in communication.

Recycling and spiralling

Constant recycling of language is one of the strengths of the course. For example, Real communication
doesn’t just focus on important functional / communicative / situational areas, sometimes marginalised
in other courses, but provides a breathing space for your students. It is where the language ‘spirals’ back to
structures and lexis that students have already learnt, and where they can see that any particular phrase
may have several communicative functions. In this way we hope to give students the confidence that they
need to get by in the unpredictable world of real language use.

Real language

Stories and narrative appeal to everyone — it’s part of being human. In language learning, students respond
best to dialogues which deliver believable story and drama. We have taken particular care to create
convincing storylines and interactions, using natural, idiomatic 21st century language. Feedback has shown
that students recognise this authenticity in the dialogues and this contributes to motivation and makes
learning enjoyable.

Exams

The presence of materials that help prepare students for exams such as Cambridge and Trinity is helpful
right from the beginning as long as we don’t lose sight of general language development. Therefore we have
incorporated exam preparation in the Skills Book, but always at the appropriate language level, with a ‘soft’
approach that links exam preparation to real language skills and genuine communication. However, the
Student’s Book material is useful and relevant for students whether they are doing exams or not.
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Letter from the authors

Skills

‘More training in skills, please, has been the request from teachers. So on top of the regular skills training
and tasks already in the Student’s Book, the Skills Book provides abundant graded skill-by-skill practice.
Each level has 24 graded reading, listening, speaking and writing lessons, with tips and advice for a lifetime
of language learning. From reading for gist to listening for specific information, from maintaining a
conversation to organising a paragraph, students develop and get to use all the skills they need to become
effective language users, until these essential tools become second nature.

Video for the 21st century

What better way to contextualise your learning than seeing young people just like you talking about

the same topics and themes? That’s why we have brought together an inspiring, expressive and diverse
group of about 15 young people from all over the English-speaking world to answer our questions. Each
speaker either has English as their first language, with accents from American, to Canadian, to British and
‘international’ or speaks English fluently as a foreign language. Their vitality and personality and their varied
and thoughtful answers will give your students a window onto natural discourse, talking about topics they
are familiar with.

The right words

Without the right words it is very difficult to communicate or to make progress as language learners. In this
course vocabulary is developed through the teaching of contextualised lexical sets, the presentation of key
words, verbs and word-building in the Word expander boxes, the exploration of new words in texts and the
development of vocabulary learning skills, plus extra fun practice in the e-book+ to help reinforce lexical
sets. In addition, the Skills Book contains a whole section on Word skills, giving students all the tools they
need to study and remember vocabulary.

Talking about themselves

Special emphasis is placed on all the ways in which story and narrative fill our lives, from talking about our
free-time activities, our family and friends, our attitude towards music and sport, our ideal job to watching
films, reading stories in magazines and exchanging stories in emails and texts. All human beings want to
‘tell their own story’ and to listen to other people’s stories. We are all heroes of our own lives and what
better way to bring a foreign language to life than to use it to tell our story?

Online practice

The ideal 21st century classroom is a blended learning space, with teachers and students shifting
effortlessly from print to digital e-book and interactive whiteboard, to audio and video, to the internet
and apps, in an integrated online set of resources. And for that reason, this course aims to make that ideal
become a reality, helping you and your students know where to find and how to access all the fantastic
digital resources and multimedia which is integrated with the course. Apart from being able to access all
the audio and video from the Student’s Book and Skills Book, students can also find, on the e-book+, extra
vocabulary, grammar, audio, video, pronunciation and exam practice, making Right Here! a truly blended
learning experience.
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Homework and assessment
All our homework tasks are designed to get students using and consolidating language to improve their
learning outcomes. Personal, tailored feedback from the teacher is very important, and there are regular
homework tasks that allow students to produce personalised answers. However, this can be a time-
consuming way to assess basic knowledge and usage. This is where Cyber Homework can help. You can
select exercises and set them for the whole class. These are then marked automatically and collated for

you — job done! This assessment motivates students to deliver and tells you who is keeping up, and very
importantly, if any students are struggling. The online Testbuilder is another essential tool to lighten your
workload and help you with assessment. It enables you to easily tailor your own tests using our bank of test
exercises. No more need to write your own tests or get out the scissors and glue!

Support for you, the teacher
To conclude, the course focuses on your students and their progress, but it also gives you, the teacher,
support in preparing and conducting your lessons with the guidance and extra help in the Teacher’s Book,
the Testbuilder and the other extra resources online. We hope you will find the material a reliable and
inspiring companion for you and your students. The Introduction on the following pages is packed with
helpful guidance about the elements of the course and its components and how to use them.

With best wishes,

Julia Starr Keddle Martyn Hobbs
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COURSE OVERVIEW

Right Here! is based on the successful English course For Real, updated and revised. It has been specially
written to meet the requirements of upper-secondary students and to comply with the directives of
the Council of Europe in the Common European Framework of Reference (CEFR).

The A1 level is for real beginners, taking students steadily through the basics so they can communicate
effectively in a core set of everyday situations, emerging as strong A1 users of English with a can-do

attitude.
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Teacher’s Book

= NEW infographic guide to key features of the course
= Detailed overviews for easy lesson planning

= Teaching notes and guidance

= Author chats with lesson rationale

= CEFR communicative competences

= Transcripts and answer keys

= Extra activities and fast finisher tasks

= Benchmarking for Cambridge A2 Key and Trinity exams
= PLUS online resources on
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STUDENT’S BOOK AND WORKBOOK: FLOW OF THE LESSONS

Right Here! A1 offers six two-unit sets, each with opening and closing sections, plus Welcome and Bonus

pages.
Unit opener Presentation and practice Get the grammar
.... WHERE 2 WORD..2
Key grammar Language check

RN = . | = ]
=T = | 1 @) DIGITAL

&LUS lots of online material and Cyber Homework
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A CLOSER LOOK: OPENER ACTIVITIES

Get your students motivated with warm-up lessons and activities designed to break the ice and
to activate students’ knowledge and language skills, ready to predict and prepare for the lessons
ahead of them. This is an essential part of the language lesson — a warmed-up student is ready to
learn and engage.

OPENER LESSONS

Ui;:ﬁs 1&2

GRAMMAR subjectprorouns;verb beall forms; ossessive adiectives; ther sthereare, ths, that, these, those
FUNCTIONS giving and asking for nformatio; tlking aboutyour things; hlls and gondbyes
VOCABULARY courtres and naionaite;everyday tings,things on and around your desk; parts ofthe day

At the beginning of each set of two units, there is a page of
warm-up activities to inspire students for the lessons to come,
stimulating their language production and proficiency.

Vocabulary: countries and nationalities

1 ) 26 Match the pl h i -heck.
- China Poland the s Italy Japan the UK. . ..
=1 -1 -1 1 Popular with students and teachers, it is a moment to share

R b e ! b ideas and feelings, express opinions, learn key vocabulary
: and explore new themes. Students are then ready for more
intensive work in the following lessons.

N

Units

| KEY OBJECTIVES

" frequency; once,
FUNCTIONS talking about freguency; talking about il and abites
VOCHBULARY spart; job; spot verbs;spots equipment; play; o, g0

Vocabulary: sport

@ 3 #) 27 Match the nationalities below with the

countries in exercise 1. Listen and repeat the Bl Va2 photos. The
nationalities. Obasketbal eyeing [istiing Oswirming Deasebal Cjudo [ gymnasties
Italy / Italian Oootwall  Drugty Dhorseriding Dctimbing  Teennis Ovollebalt Thockey

-ish

ttalian Japanese Spanish
Brazlian Chinese British

PAIRWORK Complete the sentences. ol Selih
spaghett. Australian Turkish
flamenco. Mexican

is famous or  Kangaroos.
the Amazon rainforest.
the Great Wall. 4 PAIRWORK Tell your partner.
Kimonos. Hil I'm from Mexico. I'm Mexican.

o

31 PAIRWORK Talk about the sports you like.
A ke basketball

B Iplay football.

A I don'like climbing.

B 1go horse riding when I'm on holiday.

A 1do gymnastics.

B Luatch American football.

1 playfootbal, tennis,

2 goswimming, horse riding,

3 dosport, gymnastics, yoga

Add more sports from exercise 1 to the lists 3 GROUPWORK Write a list of the top five sports in
| oo your country. Compare your lists with the class.

U -

HEHEH ra
00d ana darink Fun
se00e Vocabl
WARM UP
Warm up
1 [A[ PAIRWORK Ask and answer the questions. Before reading or listening, students
A Do you like... start thinking about the topic, triggering
burgers? ice cream? apples? cake? sausages? bana thei ior k led d lati
B Yes, 7do. / No, I don. eir prior knowledge and speculating
What about you? about what they are to read or hear.

N
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A CLOSER LOOK: LANGUAGE PRESENTATION

A key part of language learning is an effective and interesting presentation stage; your students’
first encounter with new language in context shapes their understanding of meaning, structure
and syntax. You will find a wide range of motivating topics and text types, including a continuing
storyline for some presentations.

CONTROLLED & FREE
PRACTICE

WARM UP

Start with a speedy preparation activity.

Carefully graded activities
help students get to grips
with the new language. They
are then ready for a simple
guided production task.

N

UNDERSTANDING

Comprehension comes before looking at the new
grammar points, so the first stage is to understand
meaning. Engaging stories and articles get students
interested in understanding the message.

*
0

T T 2333333333353 Unit objectives ) £)

HHHH R Grammar therels/ there are; this, that, these, those; ’ V)
s

DI - = and fhi possessive adjectives. y

d(CS dlll ) Functions talking about your things; describing your desk
it s Vocabulary everyday things; things on and around your desk; e mee ee stude eir favo a

places (1); parts of the day ob J8 1 to BB X / /
day. Apart from co
Warm up

1 PAIRWORK Ask and answer questions about your bag. Use these adjectives.

old | new | big | small | heavy | light A FINN Hil Here’s my bag. There are lots of badge:

on it. What’s in it? Well, there’s my wallet. And
there are lots of books, pens and pencils. And
there’s my bus pass. Very important! Oh, and there
are notes, chewing gum... and a sock. Yuk!

B AMIRA My backpack is very big. What’s in it?
There are my sunglasses and a hairbrush. There’s
a mirror, an umbrella, er ... my keys and my phone.
Are there any pens? No, there aren’t! Where are
my pens? Help!

€ STEVEN Hil This is my backpack. It’s black.
® There aren’t any badges on it. But there’s lots of
stuff in it! There are three notebooks, a diary, a
pencil case and a calculator. There’s a sandwich
and my mobile phone. Of course!

B it biue.
B Yes, itis.

A What colour is it?
A Is it new?

Vocabulary: everyday things
E 2a ) 34 Match the words below with the pictures below. Then listen, check and repeat.
[T keys [ badge [ money [ wallet [ driving licence [ bus pass
[ hairbrush [ sunglasses [ chewing gum [J smartphone

Comprehension

3a o) 35 Listen and read What’s in your backpack?
Match the students with their bags.

3b List the things in the students’ bags.
Finn - wallet, books, pens and pencils, bus pass, notes ...

Talking about your things

4 Look at the rules below and find examples in 1
What’s in your backpack? 2
there is / there are 3

Positive

lots of books in my room.
aphone on the table.
five pens and two pencils in my

any students in the classroom?
adiary on your desk?

There Is + a/an.... with singular nouns and numbers.

There are..with plural nouns.

Negative

There isn’t... There aren’t...

2b Tick the things in your bag.

Questions

Is there...? Are there (any)...?

Short answers

Yes, there is. Yes, there are.
No, there isn’t. No, there aren’t.

there a phone in your bag?
Ves, there is.

A [ Are there any keys in your bag?

No, there aren’t.

rite a description of your bag and what s in it.

> Get the grammar, page 23

= Pt

GRAMMAR & FUNCTION REAL TALK

Up-to-date idiomatic expressions are essential
for natural, fluent language use. These high-
frequency phrases are picked out here and
practised in the e-book+.

The target language is presented by linking it to
its communicative use. Students are invited to
discover how it helped communicate meaning in
the presentation.

N
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A CLOSER LOOK: GRAMMAR STUDY

Building up a clear understanding of a grammatical structure and understanding when to use it
is a process. You will find all the stages necessary to support language acquisition from the initial
exploration and discovery stage, to controlled and free classroom practice, regular reviews of key

grammar, extensive grammar reference and digital practice.

GRAMMAR
DISCOVERY

GRAMMAR IN CONTEXT

The first contact with new grammar
is an encounter with the language
in context, with natural occurrences
of the language in meaningful and
interesting contexts.

After the comprehension
stage, students discover
how the grammar works
in the presentation

text, and learn about its

N

communicative function,
usage and basic structure.

Christina

Eric

My best friend Vera and | are really similar! We are bg
tall and we've both got brown hair. We've both got g
eyes. We also like the same things: music, dancing

My best friend Dominic is a great guy. We have a lot of
laughs. But it's strange because we're really different!
Dominic's got black hair and I've got fair hair. He's got
amoustache and a beard, too. His eyes are brown and
eyes are blue. Dominic is slim but I'm very thin. What
differences are there? Well, my hair is straighter
inic's. His hair is very curly. Dominic is shorter

and films. So how are we different? Well, Vera's

longer. And she loves clothes. She always weg

expensive clothes than me. Vera is funnier

I'm more musical than Vera. And | don't y

<'s more intelligent than me, too!

/Zc Read the texts again and complete the sentences\
with the names.

1 Dominic_has got curlier hair than _Eric

2 is funnier than 5

3 has got straighter hair than

4 is more musical than

5

6

CONTROLLED
PRACTICE

O—

Students engage in
controlled practice
in typical contexts
to reinforce the
learning process,
followed by freer,
personalised tasks
where they express
their own ideas.

N

is shorter than
wears more expensive clothes than

Making comparisons

3 Look at the rules and complete the examples.

K Comparatives

4

4 Compare you and your friend.

Comparatives

tall | taller

short

funny

curly

more.

funnier

+ Use than in a comparative sentence.
Matthew is shorter than Dylan.

One-syllable adjectives
+ Add -er to the adjective.

Two-syllable adjectives ending in -y.
+ Change -y to -iand add -er.

Most adjectives of two syllables, and all of three or

+ Add more in front of the adjective.

expensive

intelligent

more expensive

Get the grammar, page 113

Comparatives

~

« Foradjectives with one sylable, add erto the adjectve

old - older

 For adjectives with two sylables and ending n 3,

change :yto-iand add r.
pretty - prettier

« For most adjectives with two or more syllables, add

more infront of the adjective.
dangerous - more dargerous

+ Some adjectives are egular

bad - worse

good - better
far~ further farther

 for one-sylable adjectives that end in a sngle vowel

+asingle consonant (except for ,w or ), double the
consonant and add .

big- bigger hot - hotter

« For short adjectives that end i ¢, just add .

wide - wider  strange - stranger

 Use thanin a comparative sentence.

Bicyces are slower than motorbikes
Read the rules and write the comparative forms
of the adjectives.

small smaller
important
bad

hard

happy

sad
beautiful
new

good
friendly
interesting
dificult
far

Complete the sentences with the comparative
of the adjective in brackets.

“This car is_slower __ than my old one. (slow)
Your homework is than mine. (bad)
Amotorbike is thana car. (dangerous)
My dad's than my mum. (old)

English is than other lessons. (good)
Surfing the internet is than watching TV,

(interesting)

O

Superlatives
+ Learn superlatives and comparatives together.
fast - foster - fostest
+ For adjectives with one syllable, add st to the adjective
cold~ colder - the coldest
+ For adjectives with two syllables and endingin 3, change -y
to-and add est.

busy~ busier - the busfest

« For most adjectives with two or more syllables, add most in

front of the adjective.
attractve - more ttractive - the most attractve

+ Some adjectives are iregular.

Ne oe e o

10

good - better - the best  bad - worse - the worst
far - further  farther - the furthest/farthest

+ For one-sylable adjectives that end ina vowel and a

consonant (except for r,wor ), double the consonant
and add -est.

sad - sadder - the saddest  fat - fatter - the fattest

+ For short adjectives that end in-¢, just add st

cute - cuter - the cutest
brave - braver - the bravest

+ Aways use the n a superlative sentence.

Whalesare the biggest animals i the world,
Complete the questions with the correct
superlative forms of the adjectives in brackets.

Whois __the tallest (tall) person in the class?

What's (dangerous) animal in your
country?

What's (bad) show on TV?

What's (0ld) building in your city?
Who'is (popular) singer in your
country?

What's (far) you can throw a ball?
Where is (cold) place on Earth?
Which is (busy) city in the world?
Which is (long) river in the world?
Which is (hot) place in the world?

3b PAIRWORK Ask and answer the questions in

exercise 3a.

Unit

pom—

Andres is taller than me.
I've qot longer hair.

/

| think Monica is more friendly than me.

N\

GET THE GRAMMAR

This page gathers together all the grammar of the unit. Structures are
re-examined inductively in more detail with tables and rules. Further
practice checks understanding and reinforces learning, then freer
activities give students ownership of the new language.

m Introduction



A CLOSER LOOK: GRAMMAR STUDY

Key grammar & From accuracy... ... to fluency

EXAMPLE

GRAMMAR

Ross s taller than Karen. Countable and uncountable nouns

Having a conversation

He there? H h? / He ?

S bl Sa Quickly read the questions below and think about your answers.
There s one grape. some/any b Take it in he questi

There are three grapes. Ask more questions about each topic to keep the conversation going.

There is some rice.

Ive got some bananas. Superlatives
Have you got any chips?

This s the tallest building in the city. Comparatives

1 Match the examples with the grammar.

Grammar review
2 Read the article and circle the correct words.

RECORD

BREAKING

How 'many / much information do you know about our planet?
Where do over a billion people live?

Where do temperatures reach -94.7 C? Where does it never rain?
Read on to find out ’some / any interesting facts!

What job do you think is the most
Introduce yourself. What's your name? interesting and why?

How old are you? Where are you from? 2 How often do you go online and what do

Describe your classroom. you do online?
Who's your hero and why? What can you do with a ball?
What's in your backpack today? 14 What sport can't you do well?
5 i i 2

How *many / much Where's écolder / the Where's the "*drier / P E:L’;I?g&u;ny;lelrs];:TsllyHg:;eygzuggggi?t" What are you wearing today?
people ‘is/ are there coldest place on Earth? driest place in the world? _ - 16 What are you doing at the moment?
in the world? The coldest place in the world is The driest place on Earth is in Talk about your home. Is it old or new? ot . o
There are nearly 7.5 billion peaple  Antarctica. Temperatures here Antarctica as well. There are Are there'alot of rooms? What aren't you doing at the moment?
in the world and that number is can go down to-94.7°C. Thereare  '“some /any parts of the Dry Valleys < G o th
growing quickly. China and India “some / any animals that live here, in Antarctica where it never rains. 7 - Talk about your room. Is it big or small? 12 Sl SaImeonein your groupLree
both have populations of over a but there aren’t ""some / any people. It hardly ever rains in the Atacama What things have you got in your room? instructions, for example, ‘stand up,
billion. But the country with the The village of Oymyakon in Russiais  Desert in Chile and Peru, but you - put your hands on your head and say the
smore / most people is China with the coldest place to live in the world.  can stillfind "some / any animals What things do you do every day? alphabet quickly'.
1.38 billion people. Tokyo in Japan In the winter, temperatures are and plants here.
is ‘bigger / the biggest city in the usually about -50°C, but some days 9 What's your favourite thing to do in your Think of three famous people and
world with 38 million people. Delhi  are even "'colder / the coldest than free time and why? describe them. Make comparisons. Can
inIndia is “smaller / the smallest that! Fifty brave people live in this

?
than Tokyo with 25 million people. Vsmall / smaller village. L How often do you do sports? What's your the rest of the group guess who they are?

favourite sport and why? Describe your favourite and least

3 Findand underline examples  4a Write questions about your three favourite facts. favourite meals.
of the grammar from exercise
b 4b PAIRWORK Ask and answer your questions. 6 GIASSWORK Talk with th las about xercse 3. i
A How many people are there in the world? B There are nearly 7.5 billion people. What was easy? What was hard? How can you make it better?

m Fast finishers Q (2] Fast finishers m

KEY GRAMMAR

The grammar-focused activities that appear throughout the units lead up to a focused Key
grammar double-page spread. This section starts by revisiting the main forms students
studied in the previous two units. They then use that language to complete an information-
rich text, thus consolidating their knowledge.

The activities in this section guide students gently through a particular grammar area, with a
focus on accuracy, while also giving them an opportunity to use the grammar points in freer
pairwork and groupwork communicative activities where they can express themselves and
move towards productive fluency.

N

GRAMMAR REFERENCE

Vocabulary

Physical description
1

Cleal’, rel iable, in-depth vame s e Adjctive Face

- ~ (@ose)
Grammar reference ) (62

grammar explanations provide Comparativs andsupeatives b i‘e‘.hm L ;h\ -l aE T— ‘wn
Adjective  Comparative Superlative e © fhon L5 ’w": b (@) | () atrctve eyes
more detailed, exhaustive rules, L C dow D pentisbb e
) e S e i s e
examples and guidance. This is T e
followed by extensive practice in S Rl | e
the Workbook. = catleiibaddshendedun s IS

superiatve.
big  bigger — tho biggest
ot~ hotter - the hottest

« For short adjectives thatend i -, just add - fo the comparatve and s for the
superiaive
cute - cuter - the cutest

brave - braver - the bravest

) DIGITAL

‘Word list
More grammar practice is available il AP S e ol
in the Extra Practice section of the Gl R VLT
e-books+. e ommroomom

= o
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A CLOSER LOOK: VOCABULARY STUDY

Vocabulary learning can be a challenge and yet it is an essential part of making progress in English.
So students need to be given many opportunities to build up their lexical knowledge, their word-
learning skills and strategies, and awareness of meanings, collocation, word-building, word families
and word fields. The course approaches this with a systematic but varied approach, so lexis is always
a protagonist in the lessons.

WORD FAMILIES & FIELDS

Vocabulary: shops

1a #) 107 Match the names of the shops with the
- pictures. Then listen and check.

D book shop D pharmacy D newsagent’s Where cai

Vocabulary is grouped into families and fields to help
students learn words and phrases and memorise them.

Dgiftshop Dclothesshop \:‘butcher’s ; gokshomfjm?
tal ide? .
Dstoesrop Dlsportsshop [lsweetshop et lllustrations and examples are used to help students
4 b ift? . .
e S contextualise the words more effectively.

WORD EXPANDER
WORD EXPANDER one/ ones Many small words have enormous communicative power,
Use one or ones to refer to a person or thing in a but can get neglected during the learning process. The
CEEREHT: ' Word expander boxes focus on these individual words and
I like this one. (one = tennis racket) . . . .
What about these ones? (ones = trainers) expressions, helping the students understand their function.
Word skills 9&10
WORD SKILLS
Asking and answering simple questions, using simple phrases and sentences
C to describe where | live and people | know, speaking about times and dates,
expressing opinions and using a map to practise positional vocabulary etc.
All these are important word skills which are focused upon in topic-based
lessons in the Skills Book.
Word list
Vocabulary
lé*{ AT A [T e €]
i o
5[ o oft[Tt]olo[n|s|s|r[olo]ec
s O olw| 1| [8s[s[r[v][T|s[nlalolK
artgaleey 0000000000
LEARNING WORDS BETTER R
=1 DIGITAL Studies prove that the more ofter.1 you
encounter and use words, the quicker you
More vocabulary practice learn them. The Workbook provides extra
is available in the Extra practice of the active vocabulary of the unit
Practice section of the in exercises which include matching, gap =
e-book+. completions, labelling activities and games.

Introduction



A CLOSER LOOK: INTEGRATED SKILLS

Throughout the units, students are constantly shifting from skill to skill. This gives lessons pace and
variety, and trains students to move naturally from one skill to another. The exercises that prepare

the way for A2 Key and Trinity ISE exams are flagged with references to the specific exam and test type.
In the Workbook, which consists of independent work for the student to do at home, the skills are
organised in a similar format to external exams.

MIXING SKILLS

RN
FUNCTIO
VOCABULARY noney

Vocabulary: free time

ge o

e
+Z§°\ %

,@;X

1b GRe

In this example, from an opener lesson, students review and
expand vocabulary in order to prepare for discussions about
education, skills and abilities, issues that they will already be
thinking about as they progress to adult life.

N\

MULTIPLE
o e ek o INTELLIGENCE
T o We have all got s¢

veallg

/O Tell your group what you think.
e

compu

27 ow>

ultiple inteligences and answer

3 PAIRWORK Tell your partner about you.
Allike. ama.

B I think

orF (false).

quickly and check your answers.

WHERE 12 WORLD .2

ACTIVATING LANGUAGE
WITH SKILLS

Integrated skills work activates
students’ language knowledge and
competence. In these series of skills-
based activities, genuinely interesting
topics get students reading, listening,
speaking and writing. Language is
graded and recycled, so students re-use
language, improve their skills and learn
new things, too! 4

N

Eonunciation -ing ending

o) 95 Listen and repeat the sentences. Pay
attention to the /1nk/ and /1n/ sounds.

1 I think she’s playing the piano.
PRONUNCIATION FOR SPEAKING SKILLS 2 We're learning new things every day.

3 Do you drink water when you’re training?
Getting pronunciation right is a boost to comprehensibility, /O 4 T've got pink running shoes.
confidence and fluency. The more times passes, the more / J
pronunciation errors become fixed, so regular pronunciation N W,

practice is time well spent. Core sounds and speech patterns are
practised in the pronunciation activities.

Introduction u



A CLOSER LOOK: SPOKEN LANGUAGE

Although speaking is the most natural human skill, it is perhaps the most difficult for a learner to acquire.
You have to think and speak at the same time, depend on your voice for pronunciation and intonation,
and use gesture and facial expression. However, it usually has a more flexible, simpler syntax than

written text, and the best way to learn to speak naturally is to be exposed to speech and to engage in
conversation yourself. Right Here! focuses on spoken communication right from the start, from dialogues
and expressions in Real talk, to situational and interactional chunks in Real communication. The emphasis is
on modern language as used by young people today.

fListening C Iswim. \

D i
3[4 ) 94 Listen to the conversation and complete e VI EWI N G S KI I'I'S
A the information. 6 [l Write an email to a friend
sports you: . . . . . .
— o lke The young people in the Viewing skills section of the Skills Book
. e do . .
Whiare Pieston -Bilghton * play speak naturally about a range of topics in a range of accents.

Registrationtime * watch

The tasks focus first on understanding the content of their
opinions. Students are then helped to explore simple aspects of the
interviews, all of which can be adopted in their own spoken English.

Racestarts at

Cost Adult £ ;upto15 £8

Dogs £

Distance kilometres

Information www.brightonbigfunrun.co.uk

g in order to complete the mis:

| TRANSCRIPT ) SB 94

| LUCY  HiAlex!

! ALEX  Oh,hiLucy.

! wecy  Ohand hello, Bobby.

| ALEX  Bobby’s happy to see you.
! LUCY  Yeah. How are you?

| ALEX I'm a bit tired actually.

! LUCY  Me too. It’s hot today ... Hey, Alex. Do
: about the Fun Run?

Fun Run? No. What s it?
It's a run for charity. Lots of
really nice.

AUTHENTIC DISCOURSE

Natural, up-to-date language is a core
feature. Audio material is fresh, energetic
and authentic-sounding because of

the focus on discourse markers and
conversational gambits.

{_ALEX

To become fluent, learners need to understand and use natural
REAL : spoken discourse: everyday idioms, fixed expressions, interjections,
TAI.H guys you know silly No way! ] . C. )
etc. Particular emphasis is placed on how today’s young people
communicate with their own age group. Real talk pulls out high-
frequency typical chunks and phrases used in conversation, which are
then practised further online in the e-book+ Real talk activities.
INTERACTION <9 * “ 1 | 21sT CENTURY
Saturday 12.15 pm
. , . * COMMUNICATION
Real communication lessons focus on interactional language | HiLucy. How am (areyou? "
such as making arrangements, asking for directions, ordering (ti Emmat fm fine. Texts, comments
. 2Who / Wh 17 % 1s / Are
food in a restaurant, etc. These are stock phrases and | ouathomer and story posts are
expressions that students need every time they use English, and | No.1*mnot/ isnitat home now. fast, informal and
I'm in Dublin with © her / my brother. .
special attention has been paid to the frequency and usefulness i e - spontaneous — we write
of the exponents. Each communication area is accompanied RS O | like we speak. Students
online by new dialogues and practice exercises in the Real learn how to write in
communication section of the e-book+. this way, employing
\ N He'§21 years old and his name is the exprESSlons and
\ oo har o grammatical shortcuts
e} (15 Dublin fur? used in spoken discourse.
0 . ) Yes, it *'s / are a beautiful city. \
Real communlcatlon 71t/ They 's big and noisy. There
1%is / are a lot of tall buildings, old
k | museums and beautiful parks.
Making arrangements Buying tickets
Do you want to go to the cinema? Cnsytomer Cashier K j
What’s on? Can | have...? Are you students?
Where’s it on? How much are the tickets? Here are your tickets.
What time does it start? Here’s your change.

Let’s...

[l
m Introduction



FROM ACCURACY TO FLUENCY

Accuracy and fluency are two sides of the same coin — performing effectively in a language.
Language users should aim to produce error-light language, but at the same time they need to be
able to speak with flow, not worrying about gaps and errors, to get their message across.

Key grammar lightly challenges students to improve their grammatical and lexical accuracy through
confidence-boosting activities, designed to reinforce the communicative function of tricky areas.

Key grammar “& From accuracy...

EXAMPLE GRAMMAR

That car is his. Possessive s

~

Read the interview on page 46 and circle the
This is mine.

correct words.
Zara’s pen is green. have got questions and short answers
i 929 3 Find and underline examples of the grammar
That’s Tom’s backpack. i
from exercise 1 in the interview.
Have you got a bike? Possessive pronouns
Yes, | have, Circle true (T) or false (F).

Luis has got a small family. T/F)

4
1

i 7

T've got three sisters Whose .7 2 Hehas got a brother and two sisters. T/F

3

4

5

He hasn't gota dug.i
Whose book is this? have got/ haven't got

1 Match the examples with the grammar.

His brother's name is Pedro. T/F
His mother has got a dog. T/F
Luis hasn't got a pet. T/F

Possessive pronouns and

possessive ’s focus
Grammar review

Footballers’ lives

52 Complete the sentences.
1 That's her mobile phone. It's_hers .
2 That's Peter’s car. It's

This is my parents’ hamster. Its

3
THIS WEEK’S 4 Thisis my backpack. Its _____
5 Isthis our guinea pig? Yes, it's .
INTERVIEW 6 Isthispen 1t got your name on i,
5b #) 64 Listen and match the people with the
E peopl
possessions. Then point and say.
RODRIGUEZ. Olier | Anna | M | Uam | Uy | Michael

These are Oliver’s dogs.

HE IS 25 AND
HE'S FROM
BARCELONA
IN SPAIN.

Luis, ' have / has you got a big family? That’s a great photograph!

Luis: Yes, | “have / has. I've got one brother and “Who’s / Whose dog is that?

one sister. My *brother / brother's name is Pedro  Luis: That's my mothers / mother's dog. He's good
and he's 22. He's crazy about music and he loves  at foorball, but he isn't a footballer!

sport, too. My sister’s name is Sofia and she’s 19.
She's very cool and loves art. Al these photos are
*hers / theirs. I've got a lot of cousins, too. We
alllove footballl | 've got /s got a photo of my
family. Look!

4 * i ’gl

Haveyou ® got / get a pet?

Luis: No, | * have / haven't, but my parents have got
two dogs and my grandmother ' have / has got two
horses!

" Whose / What’s house is this in the photo?
Luis: |t's 7 my / mine.

Wow! It’s big! * Have / Has it got a lot of
bedrooms?

Luis: Yes, it * has / have. It's got four bedrooms and a 5c PAIRWORK Lok around your classroom and say
big gerden. sentences about who things belong to.

Have you got a favourite room in your house? These pens are mine. That rubber is yours. That's
Luis: Yes, | ' have / haven't. My favourite room is my Katya’s umbrella.

garage. | love cars!

m [Z] Fast finishers O

... to fluency

Finding out about your
partner’s home

N

2 Interview your partner for the college website.
Write questions about his | her family and home.
abrother
Have you got a brother?
asister

alot of cousins

apet

a favourite room in house
a garden

liew ye P
notes. Ask and answer questions.

MY PARTNER'S HOME.

1 brother
2 sister

3 cousins

4 pet

5 favourite room
6 garden

PAIRWORK Tell another student about your
partner’s home.

CLASSWORK Talk with the class about Exercise
6b. What was easy? What was hard? How can you
make it better?

[£] Fast finishers m

ACCURACY AND FLUENCY

not worry any more about errors but to focus on communication.

The Key grammar section begins with activities to practise difficult grammatical areas to prepare students for
exam success. But accuracy alone is not enough. Just as in sports training when, having consolidated specific skills,
players must compete and therefore move their focus from the detail to the bigger picture, we need to build
students’ communicative confidence to get their message across. So students now engage in activities designed

to concentrate on a core communicative area suited to the two previous units’ work. After preparation, students
do a role play, groupwork or pairwork, and should be encouraged to throw themselves creatively into the task and

7 CLASSWORK Talk with the class about Exercise
6b. What was easy? What was hard? How can you
make it better?

3 DIGITAL

The e-book+ consolidates the accuracy and fluency focus of
each unit, with extra practice in the vocabulary, grammar,
listening and pronunciation areas introduced in the units.

STUDENT FEEDBACK

In the safe environment of the classroom,
students can reflect on their performance
in the task just completed. Maybe their
fluency was impaired by grammar doubts
or vocabulary problems. Students thus
gain autonomy over their learning and
can help decide with the teacher on the
best revision focus.

N
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A CLOSER LOOK: COMMUNICATION

Communicating successfully in a range of contexts is the key to effective language use, and an
essential part of measuring progress, including by the CEFR. The course puts special emphasis

on identifying core phrases for each communicative context: situational (e.g. job descriptions),
transactional (e.g. asking for directions), or interactional (e.g. talking about interests). Scenarios
featuring young people in authentic situations allow students to discover and learn the core language
for each communication area, which they can then explore in guided role plays.

REAL CONTEXTS

Students need young, lively, real contexts and
personal interactions to motivate them towards
fluency, learning how to get their message across
and how to understand others in a range of
situations.

JosH You've got a lot of stuff in here,
Harry!

HARRY There’s my desk, my bed, my
computer, my old armchair...

JosH | love your electric guitar!
HARRY Me, too. But it isn’t mine. It’s my

dad’s.
JosH You've got a cool dad! And that's a
cool skateboard.

HARRY Erm, it isn’t mine.

JosH Whose is it?

HARRY It's Amber's, my sister.

josH s this MP3 player yours?

RRY No. It's my sister’s. But | love it!
Whose s this teddy bear, Harry? Is

«avert for your restaurants

Come to

PLANETS
PIZZAS

for an out of this
world experience!

Real commumcatlon
Inviting and arrangir

Inviting Making Making and accepting excuses
+ Would you like to...? arrangements « I'dlove to, but... Never mind.

« Why don’t we...? « Where shall we meet? « I'm afraid that... That’s a pity. Another time, maybe.
+ How about...? « Let’s meet... « Sorry, but...
Do you fancy...? « Pllsee you there.

OPEN 5 - MIDNIGHT EVERY DAY.  f ©

5c ROLEPLAY Do the task.

ondering if... Expressing surprise  Gossiping o
® Persuading and « I don’t believe it! . Guo  Visit another group's restaurant.
aaging - Realy? e Say what you like about the theme, décor and music.

e Order some food.

ast finishers | Cyber Homework Unj

REAL LANGUAGE

Each File contains a bank of natural, high-frequency expressions, fixed
phrases and lexical chunks, giving students the language they need
to become fluent in each area. Using the right expressions is a key to

spoken fluency, so encourage students to return regularly to these ROLE PLAYS
Files. All phrases are recorded within full sentences and available Getting students to interact together in
online. similar situations to those presented is

not only fun but it allows them to try out
the new phrases. Each student should
only choose a few expressions to use,

not all of them! These communication
activities should be repeated during the
&} DIGITAL year to help students fix the expressions
in their minds so that they eventually
come naturally.

Each communication area is accompanied online by practice exercises
containing new dialogues so students can improve their performance
and reinforce their acquisition of the language chunks. Home study or
lab study of these is an important part of the methodology.

m Introduction



A CLOSER LOOK: CULTURE

Understanding the society, culture, lifestyles, values and history of countries where a language is
spoken enriches the experience of learning a foreign language, especially if the contexts chosen are
related to students’ own lives and age group. Learning how people live their lives, what is important
to them, what worries them or makes them happy, their friends, their families, their aspirations

and experiences also deepens students’ awareness of their own culture. It increases tolerance and
understanding that there are many equally valid ways of seeing the world.

We meet two exchang|
students William and

INTRINSIC CULTURE

One of the things students always say is: ‘Tell us
about teenagers and about how life is different
in other countries’ They want to compare their
own experiences with other young people, how
they are similar and how they are different.
Throughout the course, students have a window
onto the world, encountering people, places
and events from across the globe, but with a
special emphasis on those from English-speaking
countries including the USA, the UK, Ireland,
Canada and Australia.

MY THOUGHTS ABOUT LIFE
IN THE UK

S0 here | am in Brighton in the UK.
Brighton's a great place ~ its next o the sea

Palomais from
Spain and she studies
languages. She’s an
exchange studentin
Toronto, Canada.

D,
ops
GET INTO CULTURE I B
1Y)
Culture in the 21* century is global and local. Each Real 'E
Communication section presents a cultural aspect related to the unit. E
These provide an immediate and photographic insight into life and E
thought in different countries. This gives students information on 8
how to find their way in the world, as well as a chance to compare n
these aspects with life in their own country. g
0
- M
In many countries in the world, people raise money for charity
by taking part in a telethon. A telethon is a very long programme
on television. There is an evening of entertainment and
documentaries with celebrities and comedians doing funny or
interesting things. You can phone a special number and give
INTERCULTURE
The Interculture section at the back of Interculture Units 7&8 Irish culture
the St}Jdent s Book explores both English- ” el Che musical
speaking world contexts and globally i, e deren | 1S|QNONS IRCIANO

Treland has a very long and rich musical tradition, and the country has alot
of famous singers and bands - for example, The Pogues, The Chieftains, Van
Morrison, U2 and Sinéad 0" Connor. All over Ireland, musicians get together
‘and play traditional Irish music in their homes and in the pubs.

themed topics of interest to young people.
Visually inspiring and information-rich, they
are designed to deliver information in a
CLIL-like format, with a range of texts,

fact files, interviews, articles and audio
material. The language is roughly tuned to
the students’ level so it is accessible, but
challenges students to use all their skills to

process the information. Project work and e
personal research projects conclude the
lessons.

= 13
- &Y
W
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GETTING CLOSER TO EXAMS

In the 215t century further education system and workplace, students need to demonstrate their
skills in a foreign language with qualifications in English. Exams are also an excellent way of
encouraging students to learn more effectively and to have something to aim for in the lessons.

A positive exam result is also highly motivating and proves that the hard work and effort was
worthwhile and that your performance is being judged according to neutral, officially recognised
standards. Right from the start, we aim to help students to become exam-ready by introducing them
to the text types and task types that are used in the most common exams. In that way, doing exams
becomes a natural and comfortable experience and we take the stress out of exam day!

Listening

complete the information.

- M2 R

4a [d#) 77 Listen to the telephone conversation and

EXAM TIPS

In a gapped text, you have to understand paragraph

structure.

® You need to add some missing sentences in the correct
places in a text.

o Look at the sentences before and after each gap.

e Look for linking words like because and however. Words

like them and this refer back to a previous noun.
Towards B2 First Reading

-

EMBEDDED EXAM PRACTICE

Right from the beginning, students are learning the skills and
using the exercise types that prepare them for exams, even
before they reach the appropriate level of language knowledge
and performance. The exercises that match most closely are
marked with K (A2 Key) and T (Trinity).

SKILLS FOR EXAM SUCCESS

The Skills Book is designed to provide
students with all the skills they need for

exam success including specific Exam

tips, guidance and exercise types which

reflect international exams.

~

5a [l PAIRWORK Ask and answer about places
to visit in your town, city or region. Then
choose the top five.
e Are there exciting galleries or museums?
e Are there interesting historical buildings?
e Where can you eat in the evening?
e Can you go to the theatre? Or the cinema?

K e Are there nice green parks? /

/Speaking an&) writing

1

| &3 @) DIGITAL

CEFR

You can be confident that
students meet internationally
recognised standards because
the syllabus and learning
objectives are lock-stepped
with the communicative and
interactive objectives of the
CEFR (Common European
Framework of Reference) levels.
Students regularly evaluate
their progress with Now [ can...,
linked explicitly to the CEFR
descriptors. At any point you
can assess their readiness for
international exams.

N

The extra practice available to students online in the e-book+, and
the activities for Fast finishers all contribute to exam preparation. In
the e-zone, teachers can find a Testbuilder containing Skills tests and
Progress tests for each unit and pair of units, and information on how
the course prepares students for Trinity and A2 Key exams.

Introduction

with the grammar.

4d and complete the blog. Put the verbs in brackets in the correct form.

Notes from a big island

14 September

Hi, I'm Maria and | come from Italy. I'm an exchange student in Australia.
This is my blog about my new lfe!

Most students at my college ' _Live (lve) on campus. Its very big!
Ilike? (lve) on campus. The rooms are very comfortable.

I share & room with a student from France. Her name is Michelle. She
(not/ speak) Italian and | (not/ speak) French
We* (speak) English together!

I wake up early during the week,but 1°________ (not / wake up) early
atweekends. | don'tlike” (get up)early! I always eat breakfast
in my room and then my classes (start)at 9 am. Classes
finish at 1pm and  have lunch in the college caneen. The food s goo After
lunch, | have afternoon classes. | finish at 5 pm znd then | study.

Ihate® _ ___(study) late at night. | always relax after 8 o'clock
On Tuesdays, | play tennis with my friend, Ethan. He's very good at tennis
becausehe’® _____ (play) every day!

(hang out) vith my frieggs. We always have fun
Sometimes we watch films togeth_)

Ims and action films, but | donf like musicals!

<aip other countries

TEXT COMPLETION

These are an example of the challenging
but useful exam-type exercises in the
Student’s Book. Using the key grammar or
lexis they have studied, students are asked
to complete a text with appropriate words
and phrases. This exercise is based on
exam types students frequently encounter,
and tests their comprehension and
language use on many levels.




A CLOSER LOOK: LEARNING STYLES

We all learn and process information in different ways: some students prefer to listen, others to
read, others need to write notes or do something active. Students also have natural preferences

for certain subjects, maybe they are good at science or sport or music. And we all learn at different
speeds: some of us like to get going straight away, others prefer to reflect and be sure before

they try something. Language learning is a perfect subject for tapping into these learning styles
and intelligences, and we offer a balance of topics, tasks and activities to suit as many learners as
possible, including students with learning difficulties.

GRAMMAR present simpl all forms; verb + -ing
FUNCTIONS talking about student lfe; talking about fee time
VOCABULARY everyday verbs; academic subjects; films; musical instruments; inteests and free-time activites; money

Vocabulary: free time

MULTIP
INTELLIGEN

&

Logic
smart

1a ) 65 Match the pictures with the words. Then

Picture
smart

2 Read about multiple intelligences and answer
the question.

PAIRWORK Tell your partner about you.
A I like dance and drama.
B 1 think you're body smart.

L
C

People
smart

MULTIPLE INTELLIGENCES

Learning styles are personal, and we all learn in different ways. In the
- theory of multiple intelligence there are a set of intelligences that

M we all possess: musical-rhythmic, visual-spatial, verbal-linguistic,

. logical mathematical, bodily kinesthetic, interpersonal, intrapersonal
: and naturalistic. The balance between these intelligences is unique
to us. One person may excel at music; another might enjoy
computer programming or prefer expressing themselves through
sport. Although all intelligences need to be developed, we also need
to respect individuals’ dominant intelligences. The course reflects
these intelligences in its range of exercises so that all students can
recognise their strengths and develop weaker intelligences.

| &} @) DIGITAL

The online e-zone and e-book+
components offer many types of
activities for every type of learner.
Students can use digital exercises
autonomously to suit their tastes
and preferences, or the tasks can
be set as homework. You can use
these resources to help both slower
learners and learners who need to
explore an area in more depth.

N

.
FAST FINISHERS
Students learn and work at different speeds, so the Fast
finishers activities allow you to give stronger students an
extra task to complete. Alternatively, you can use these
cm activities if your lesson itself is a ‘fast finisher’ and you

need another short task to take you to the end of class!

-

E:_ Fast finishers

@peaking and writing )

5a GROUPWORK Plan a themed restaurant. Decide
on the theme, the name, the food, the décor
and the music.

_»
THENE (0)-
@ What’s the theme? Dv W /<
|Thmh space is a good idea .;_:, k4
© lagree
NAME

And what can we call if
(D How about Planets?
That’s an excellent ide

YESl©

F00D

(© What food does
it serve?

Planet pizzas?
\_ @ Cod Mars pizza,

O._

GROUPWORK

Groupwork allows each person to
express their best: one might be
the best leader, another a good
mediator, another an excellent
organiser or researcher, another

a brilliant artist or photographer
or film-maker. Such activities are
a perfect way to bring out the
strengths in all your students and
to train them to work together in
a group.

Introduction m



SKILLS BOOK: THE FOUR SKILLS

A separate Skills Book, with skills pages for each group of two units, allows students to focus
attention on single skills, one at a time, taking time to really improve their performance. Each page
develops a sub-skill, for example how to listen or read for specific information, how to maintain

a conversation or how to write messages. Guided activities, including helpful tips and useful
language, support students as they focus on each skill.

Speaking skills 9&10
Di

Student A

THE FOUR SKILLS

The four core skills are covered in depth with a lesson per skill
every two units. Reading and listening, often called receptive or
‘passive’ skills, involve a lot of activity as the brain is continually
processing input and turning it into meaning so you can ‘get the
message’. The productive or ‘active’ skills of speaking and writing
get students producing language themselves, to communicate a
message with appropriate language, register and fluency.

N
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SKILLS BOOK: WORD SKILLS AND VIEWING SKILLS

WORD SKILLS

Without the right words, the four skills don’t get you very far. Developing
a good vocabulary, and knowing when to use a word, is essential for
fluent language use. And studies show that you need to meet words
frequently to absorb them. These lexical lessons deal with word families,
words students have studied already, and new ones, too. Taking time out

to focus exclusively on vocabulary boosts student performance across the
board.
g

Warm up

Word skills 7&8
' Jobs

Who does any of thesejobsin your amily?

VIEWING SKILLS

We want to tap into the fact that students love video. Viewing while
listening supports both comprehension and language production, and it
is a skill that can be improved. Students watch friendly young American,
British, transcontinental and fluent non-native speakers talking about
their opinions of the issues and topics covered in the Student’s Book unit.
Thus students are exposed to manageable, spontaneous language in a
context in which they are already immersed. Activities include identifying
key features of spoken language, and the opportunity for students to film
their own interviews. The videos are available online.

N

plumber /teacher/ | work for.

i driver freighter nurse
Whatdoyoudo?  Where doyou work? ‘Whatare your working hours?
Ima.. Iworkin Iwor
student/nurse/ | an offce/ a school /a shop /a hospial.  fulltime. (8 hours a day, 5 days a week)

mechanic. a company / the fre service /a hotel.

Adarmer ! graphic designer often works
wit

Jchef works ina kitchen,

washing machine,
Ajournalist  teacher works ina school.
5 Alaxidriver / mechanic repairs your car.

¥
£
£

Complete the sentences with the
correct job. There are two extra jobs.
nist |

ey | farmer
chef | refgher | nurse

Shesa_
She works in a resaurant.
Hesa

He works ina garage.

5 He:

She works fora newspaper.
Hesa
He vorks ina hospita

8

Over to you

3 £ PAIRWORK Discuss the
question.

What job n the photos and n exercise 3
do you love or hate?

part-time. lonly certain hours a day or days

aweek
9-5.[nine to five: from 9 2.m. 105 pm.)

to the people.

Sport Leisure
15 Match the sports with the equipment. Therels 3] 25 »51.35 Watch and crcle the actvity each
one extra sport. speaker does not mention.
1 [Jbasketball 5 [JAmericanfoothall 1 Lauryn g to restaurants | do swimming | go shopping
2 [Jbowling 6 [Jboxing 2 Joshua play boardgames | meet for coffee | go running
3 Dsurfing 7 Ohockey 3 Kristel go dancing | oo the thatre | take naps
4 Dtennis 8 Clsating 4 Kahmal go bowing | o o football games | g0
swimming
5 Olivia g0 to thecinema | have lunch | g0 o the park
a 6 Framiska gt cofe | g0 camying | oforavalk

2b Listen again and try to add any other activities
they mention.

How often?

3a »02 53 Watch the video and write the names.
E Lauryn | Joshua | Krstel | Daniel | Gabriel | Franziska

3b Try to complete the sentences with the words
below.

¢ Which sports do Hannah, Joshua and Bria like
watching? Which ones do they like playing?
Watch again to check.

FLUENCY CLIPS also

‘Watch again. Notice how they use also to 3dd one or
more tems.

Olivia My favourtte sports sefig. | also ke footbal.
Joshua My favourte sport o watch s beskerbal,

alsolhe o watch.

Daniel 1 ke plyingfootballand ke plying tenis. Also !
ke bowiing.

1 Kahmal a baskethll
2 Olivia b hockey, igure skating, swimming,skiing  twicea year | very day | never | wiceaday |
3 Joshua ¢ boxing every moring | iy timesa day
4 Hannah d dance 1 Gabriel eatsan apple
5 Guy e baskethall hockey basehall foothall 2 Franziska drinks soft drins
6 Briar f football, baskethall 3
7 Damiel g foothall, 4 Jos
8 Keisel h surfing f 5
6

Lounnlistenstomusic

Over to you

4 GROUPWORK. Make video interviews. Use the
topics from the video and language from the
Fluency bo.

Introduction






