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Letter from the authors

Dear teacher, 
We send you all our best wishes for your lessons and we thank you for choosing our material. We 
have enjoyed making it interesting, motivating and stimulating for today’s teenage and young adult 
learners. 

Motivation is the key 
Teachers have often mentioned how important it is to bring their students’ own world into the 
classroom in order to interest and motivate them. So we have sought out topics and issues that 
interest young people, and written photo stories that truly reflect their world and their aspirations. 
It is important to engage with a rich tapestry of different text types, the sort of texts students 
meet in their own language. There are text messages, social networking sites, comments and posts, 
websites and blogs. Motivation is the key. Will this really interest students? What really makes 
students tick? These questions have been the inspiration at all times. 

Real world
Students will explore who they are and how they think, discover new things, learn about 
extraordinary people and places and meet real young people in many different contexts. We have 
searched for interesting stories, anecdotes and articles to stimulate young people’s imagination, get 
them talking, learning new things and thinking about familiar things in new ways. They will find 
out about the experience of ordinary students living in different countries, pick up tips for making 
the most of study trips, and read about unusual homes around the world, strange restaurants, 
films set in the classroom, extraordinary jobs, exciting summer courses, world records in the animal 
kingdom, and the incredible experience of Paralympians and the man who got lost in the jungle. 
And a great deal more!

Flexibility and options 
A good coursebook should provide a service to you and your students. Right Here! really helps you 
in your teaching, and furnishes you with materials and course components that support you in all 
aspects of your demanding profession from the Starter Books at A2 and B1, to the Student’s Books, 
the Workbook, the Skills Books and the wealth of material online. Teaching hours are limited and 
so we want you to be able to make choices and select the best materials for your classes and skip 
as you see fit. 

Linking communication and grammar 
The syllabus combines the grammar and lexical areas you expect to cover within the CEFR 
framework. By working with this syllabus right from the start, communicative competencies have 
been linked naturally with grammar. Students progress smoothly up the levels without gaps or 
omissions. The course genuinely develops communicative competencies while providing you 
with the guarantee of solid progress. And because international exams are linked to the CEFR, the 
course also provides naturally integrated preparation for exams. 
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Accuracy and fluency 
Your students need to feel comfortable with using English, learning how to communicate their 
ideas to get their message across fluently. But they also really need to acquire grammar and 
lexis so they can generate grammatical, appropriate language in real time. At all stages in their 
language journey with the levels of Right Here!, from A1 to B2 and beyond, students learn to 
speak confidently, and become aware that to truly make progress they need to acquire language 
so it can be produced naturally. With this in mind, the Key grammar lessons place accuracy and 
fluency hand in hand. Firstly students focus on improving accuracy through the acquisition of key 
grammar and then move on to creative and productive fluency activities. Thinking back on their 
performance, they reflect on any problem areas. So accuracy feeds into fluency, and fluency feeds 
back into accuracy. 

Real communication 
By focusing on the functional–situational areas from the CEFR, everyday language is brought into 
the heart of the classroom, linking it to areas that are of real interest to the students and their 
lives. Every unit has a space – Real communication – where the emphasis is on communication. 
Here students discover that the language they learn as ‘grammar’ or ‘structure’ can be used 
again and again in many different contexts, and that there is no such thing as ‘easy’ or ‘difficult’ 
because the basic building blocks that they have learnt are called upon every time they engage in 
communication. 

Recycling and spiralling 
Constant recycling of language is one of the strengths of the course. For example, Real 
communication doesn’t just focus on important functional / communicative / situational areas, 
sometimes marginalised in other courses, but provides a breathing space for your students. It is 
where the language ‘spirals’ back to structures and lexis that students have already learnt, and 
where they can see that any particular phrase may have several communicative functions. In this 
way we hope to give students the confidence that they need to get by in the unpredictable world 
of real language use. 

Real language 
Stories and narrative appeal to everyone – it’s part of being human. In language learning, students 
respond best to dialogues which deliver believable story and drama. We have taken particular care 
to create convincing storylines and interactions, using natural, idiomatic 21st century language. 
Feedback has shown that students recognise this authenticity in the dialogues and this contributes 
to motivation and makes learning enjoyable.  

Dealing with input 
While we have been careful to ensure that the language students face is pitched at the right level to 
ensure comprehension, we don’t believe that a student cannot be presented with a word or phrase 
that they don’t ‘know’ already. Language learners need to develop skills and strategies to deal with 
the fact that not everything in real language will be understood.
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Letter from the authors

Text types 
It is important to engage with a rich tapestry of different text types, the sort of texts they meet in 
their own language. In this course you find everything from short messages and announcements 
to blogs, websites, articles, reports and stories. Knowing how much teachers like students to read 
fiction, there are four graded stories in the Skills Book. Extensive reading for pleasure prepares 
students in an ideal way for reading longer literary texts and develops their language competency – 
while at the same time being fun! 

Exams 
The presence of materials that help prepare students for exams such as Cambridge and Trinity is 
helpful right from the beginning as long as we don’t lose sight of general language development. 
Therefore we have incorporated exam preparation in the Skills Book, but always at the appropriate 
language level, with a ‘soft’ approach that links exam preparation to real language skills and 
genuine communication. However, the Student’s Book material is useful and relevant for students 
whether they are doing exams or not. 

Skills 
‘More training in skills, please,’ has been the request from teachers. So on top of the regular 
skills training and tasks already in the Student’s Book, the Skills Book provides abundant graded 
skill-by-skill practice. Each level has 24 graded reading, listening, speaking and writing lessons, with 
tips and advice for a lifetime of language learning. From reading for gist to listening for specific 
information, from maintaining a conversation to organising a paragraph, students develop and get 
to use all the skills they need to become effective language users, until these essential tools become 
second nature.

Video for the 21st century
What better way to contextualise your learning than seeing young people just like you talking 
about the same topics and themes? That’s why we have brought together an inspiring, expressive 
and diverse group of about 15 young people from all over the English-speaking world to answer 
our questions. Each speaker either has English as their first language, with accents from American, 
to Canadian, to British and ‘international’, or speaks English fluently as a foreign language. Their 
vitality and personality and their varied and thoughtful answers will give your students a window 
onto natural discourse, talking about topics they are familiar with. 

The right words 
Without the right words it is very difficult to communicate or to make progress as language 
learners. In this course vocabulary is developed through the teaching of contextualised lexical 
sets, the presentation of key words, verbs and word-building in the Word expander boxes, the 
exploration of new words in texts and the development of vocabulary learning skills, plus extra fun 
practice in the e-book+ to help reinforce lexical sets. In addition, the Skills Book contains a whole 
section on Word skills, giving students all the tools they need to study and remember vocabulary. 
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Talking about themselves 
Special emphasis is placed on all the ways in which story and narrative fill our lives from talking 
about a disastrous journey home, or about our family and friends, to watching soaps and films, 
reading stories in magazines and papers and exchanging stories in emails and texts. All human 
beings want to ‘tell their own story’ and to listen to other people’s stories. We are all heroes of our 
own lives and what better way to bring a foreign language to life than to use it to ‘tell our story’? 
 
Online practice 
The ideal 21st century classroom is a blended learning space, with teachers and students shifting 
effortlessly from print to digital e-book and interactive whiteboard, to audio and video, to the 
internet and apps, in an integrated online set of resources. And for that reason, this course aims 
to make that ideal become a reality, helping you and your students know where to find and how 
to access all the fantastic digital resources and multimedia which is integrated with the course. 
Apart from being able to access all the audio and video from the Student Book, Starter Book 
and Skills Book, students can also find, on the e-book+, extra vocabulary, grammar, audio, video, 
pronunciation, Cyber Homework and exam practice making Right Here! a truly blended learning 
experience. 

Homework and assessment 
All our homework tasks are designed to get students using and consolidating language to improve 
their learning outcomes. Personal, tailored feedback from the teacher is very important, and there 
are regular homework tasks that allow students to produce personalised answers. However, this 
can be a time-consuming way to assess basic knowledge and usage. This is where Cyber Homework 
can help. You can select exercises and set them for the whole class. These are then marked 
automatically and collated for you – job done! This assessment motivates students to deliver 
and tells you who is keeping up, and very importantly, if any students are struggling. The online 
Testbuilder is another essential tool to lighten your workload and help you with assessment. It 
enables you to easily tailor your own tests using our bank of test exercises. No more need to write 
your own tests or get out the scissors and glue! 

Support for you the teacher 
To conclude, the course focuses on your students and their progress, but it also gives you, the 
teacher, support in preparing and conducting your lessons with the guidance and extra help in 
the Teacher’s Book, the Testbuilder and the other extra resources online. We hope you will find 
the material a reliable and inspiring companion for you and your students. The Introduction on 
the following pages is packed with helpful guidance about the elements of the course and its 
components and how to use them!

With best wishes,

Julia Starr Keddle Martyn Hobbs
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COURSE OVERVIEW

STARTER OVERVIEW
GETTING UP TO SPEED
Starting a new book involves reviewing new language: students may need a quick overview of the basics 
before they begin. Therefore, A2 and B1 levels include optional Starter Books. You can cover the whole 
book or select sections for classwork, or alternatively give exercises to individual students for self-study. 
It is an effective way to get them up to speed. The Placement test helps you establish your students’ 
level.

GRAMMAR AND VOCABULARY REVIEW
It can be demotivating to start the year studying language you have already done. 
But these fast-track 
lessons review language 
in interesting, 
well-paced classroom 
activities. 
The focus is on the 
basics: grammar, 
vocabulary and 
communication. 

Right Here! has been specially written to meet the requirements of upper-secondary students 
and to comply with the directives of the Council of Europe in the Common European 
Framework of Reference (CEFR).

Starter Book Student’s Book

Skills BookTeacher’s Book

8 Introduction
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STUDENT’S BOOK AND WORKBOOK: FLOW OF THE LESSONS

Each level of Right Here! offers six two-unit sets, each with opening and closing sections.

Optional lessons and other materials

Communication Skills Key grammar Language check

Skills GrammarPresentation

Opener Presentation Grammar Communication

Workbook 
with Grammar 

reference

Bonus lessons Interculture

PLUS lots of online material and Cyber Homework 

  DIGITAL
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SKILLS BOOK: THE FOUR SKILLS

10 TIPS FOR EXAM SUCCESS

Each skill begins with 10 tips presenting the core strategies for 
success in language learning and in international exams. This is a 
shortlist of the very best advice, the fundamentals for developing 
skills both in class and outside the classroom. Discussing the 
tips in class encourages students to make these 21st century 
competencies part of their routine.

THE FOUR SKILLS

The four core skills are covered in depth with a lesson per skill 
every two units. Reading and listening, often called receptive or 
‘passive’ skills, involve a lot of activity as the brain is continually 
processing input and turning it into meaning so you can ‘get the 
message’. The productive or ‘active’ skills of speaking and writing 
get students producing language themselves, to communicate a 
message with appropriate language, register and fluency.

A separate Skills Book, with skills pages for each group of two units, allows students to focus 
attention on single skills, one at a time, taking time to really improve their performance. Each  
page develops a sub-skill, for example how to understand general meaning, how to listen or read  
for detail, how to maintain a conversation or how to write messages. Guided activities, including 
helpful tips and useful language, support students as they focus on each skill. 

10 Introduction
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WORD SKILLS

Without the right words, the four skills don’t get you very far.  
Developing a good vocabulary, and knowing when to use a word, is 
essential for fluent language use. And studies show that you need to 
meet words frequently to absorb them. These lexical lessons deal with 
word families, words students have studied already, and new ones, too.  
Taking time out to focus exclusively on vocabulary boosts student 
performance across the board.

SKILLS BOOK: WORD SKILLS AND VIEWING SKILLS

VIEWING SKILLS

We want to tap into the fact that students love video. Viewing while 
listening supports both comprehension and language production, and it 
is a skill that can be improved. Students watch friendly young American, 
British, transcontinental and fluent non-native speakers talking about 
their lives, ideas and ideals, interests and preferences, which exposes 
them to manageable, spontaneous language. 
Activities include identifying key features of spoken language, and the 
opportunity for students to film their own interviews. The videos are 
available online.
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SKILLS BOOK: CLIL AND READING FOR PLEASURE

CLIL SKILLS

CLIL stands for Content and 
Language Integrated Learning, 
where students study a subject 
in a foreign language instead 
of in their first language. CLIL 
training puts emphasis on many 
types of skills: knowledge of 
specific language related to the 
subject, the use of non-linguistic 
input such as tables and graphs, 
autonomy in carrying out one’s 
own research, and last but not 
least, the ability to work in 
groups and interact with others.   

READING FOR 
PLEASURE 

Studies show that extensive 
reading is the best way for 
students to acquire new lexis 
and language. It feeds into all 
the skills. Story is a universal 
experience and students respond 
directly and emotionally to 
narrative. Achieving flow in 
reading requires a low frequency 
of unknown words so these 
exclusive graded stories ensure 
that students have met the 
language before. Pre-reading and 
post-reading activities deepen 
students’ understanding.
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OPENER LESSONS

At the beginning of each set of two units, there is a page of 
warm-up activities to inspire students for the two units to 
come, stimulating their language production and proficiency. 
Popular with students and teachers, it is a moment to share 
ideas and feelings, express opinions, learn key vocabulary 
and explore new themes. Students are then ready for more 
intensive work in the following lessons. 

WARM UP

Before reading or listening, students 
start thinking about the topic, 
triggering their prior knowledge 
and speculating about what they 
are to read or hear. 

A CLOSER LOOK: WARM-UP ACTIVITIES

Get your students motivated with warm-up lessons and activities designed to break the ice and to 
activate students’ knowledge and language skills, ready to predict and prepare for the lessons ahead 
of them. This is an essential part of the language lesson – a warmed-up student is ready to learn and 
engage. 
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CONTROLLED & FREE PRACTICE

Carefully graded activities help students get 
to grips with the new language. They are then 
ready for a simple guided production task.

REAL TALK 

Up-to-date idiomatic expressions are essential 
for natural, fluent language use. These high-
frequency phrases are picked out here and 
practised in the e-book+.

WARM UP

Start with a speedy 
preparation activity. 

UNDERSTANDING

Comprehension comes before 
looking at the new grammar 
points, so the first stage is 
to understand meaning. 
Engaging stories and articles 
get students interested in 
understanding the message. 

GRAMMAR & FUNCTION 

The target language is presented by linking it to 
its communicative use. Students are invited to 
discover how it helped communicate meaning in 
the presentation.

A CLOSER LOOK: LANGUAGE PRESENTATION

A key part of language learning is an effective and interesting presentation stage; your students’ 
first encounter with new language in context shapes their understanding of meaning, structure  
and syntax. You will find a wide range of motivating topics and text types, including a continuing 
storyline for some presentations. 
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GRAMMAR IN CONTEXT 

The first contact with new grammar 
is an encounter with the language 
in context, with natural occurrences 
of the language in meaningful and 
interesting contexts.  

CONTROLLED PRACTICE 

Students engage in controlled practice in typical contexts to 
reinforce the learning process, followed by freer, personalised 
tasks where they express their own ideas. 

GET THE GRAMMAR 

This page gathers together all the grammar 
of the unit. Structures are re-examined 
inductively in more detail with tables and 
rules. Further practice checks understanding 
and reinforces learning, then freer activities 
give students ownership of the new language. 

A CLOSER LOOK: GRAMMAR STUDY

GRAMMAR REVIEW 

Key grammar starts by revisiting the 
main tenses and grammatical forms 
students studied in the previous two 
units. They then use that key language 
to complete an information-rich text, 
thus consolidating their knowledge. 

Building up a clear understanding of a grammatical structure and understanding when to use it 
is a process. You will find all the stages necessary to support language acquisition from the initial 
exploration and discovery stage, to controlled and free classroom practice, regular reviews of key 
grammar, extensive grammar reference and digital practice. 

GRAMMAR DISCOVERY 

After the comprehension 
stage, students discover how 
the grammar works in the 
presentation text, and learn 
about its communicative 
function, usage and basic 
structure.  
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GRAMMAR REFERENCE 

Clear, reliable, in-depth 
grammar explanations provide 
more detailed, exhaustive rules, 
examples and guidance.  
This is followed by extensive 
practice in the Workbook.

More grammar practice is 
available in the Extra Practice 
section of the e-book+.

 DIGITAL

A CLOSER LOOK: GRAMMAR STUDY

KEY GRAMMAR 

Lessons focusing on both accuracy and fluency conclude each set of two units. First comes 
the accuracy stage, aimed at reinforcing language acquisition and reducing errors. The key 
grammar points of the previous two units are reviewed in an interesting, exam-style reading 
task, and in further practice of core areas. Fluency, on the other hand, is getting your message 
across. Language has to be produced automatically in real time, errors and break-downs 
inevitably happen even when you are communicating effectively. These fluency tasks are 
extended activities, including groupwork, role play and games. Students then close the circle, 
reflecting on their performance and deciding where they need to do more accuracy practice.
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WORD FAMILIES & FIELDS 

Vocabulary is grouped into families and fields to help 
students learn words and phrases and memorise them. 
Illustrations and examples are used to help students 
contextualise the words more effectively. 

WORD EXPANDER 

Many small words have enormous communicative power, 
but can get neglected during the learning process. The 
Word expander boxes focus on these individual words and 
expressions, helping the students understand their function. 

WORD SKILLS 

Improving memorisation, understanding the importance of collocation and 
word families, guessing meaning from context, using a dictionary, etc.  
All these are important word skills which are focused upon in topic-based 
lessons in the Skills Book. 

LEARNING WORDS BETTER 

Studies prove that the more often you 
encounter and use words, the quicker you 
learn them. The Workbook provides extra 
practice of the active vocabulary of the unit 
in exercises which include matching, gap 
completions, labelling activities and games. 

More vocabulary practice 
is available in the Extra 
Practice section of the 
e-book+.

 DIGITAL

A CLOSER LOOK: VOCABULARY STUDY

Vocabulary learning can be a challenge and yet it is an essential part of making progress in English. 
So students need to be given many opportunities to build up their lexical knowledge, their word-
learning skills and strategies, and awareness of meanings, collocation, word-building, word families 
and word fields. The course approaches this with a systematic but varied approach, so lexis is  
always a protagonist in the lessons. 
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REAL CONTEXTS 

Students need young, lively, real contexts and 
personal interactions to motivate them towards 
fluency, learning how to get their message across 
and how to understand others in a range of 
situations. 

ROLE PLAYS 

Getting students to interact together in 
similar situations to those presented is 
not only fun but it allows them to try out 
the new phrases. Each student should 
only choose a few expressions to use, 
not all of them! These communication 
activities should be repeated during the 
year to help students fix the expressions 
in their minds so that they eventually 
come naturally. 

REAL LANGUAGE 

Each File contains a bank of natural, high-frequency expressions, 
fixed phrases and lexical chunks, giving students the language 
they need to become fluent in each area. Using the right 
expressions is a key to spoken fluency, so encourage students to 
return regularly to these Files. All phrases are recorded within full 
sentences and available online.

Each communication area is accompanied online by practice exercises 
containing new dialogues so students can improve their performance 
and reinforce their acquisition of the language chunks. Home study or 
lab study of these is an important part of the methodology. 

 DIGITAL

A CLOSER LOOK: COMMUNICATION

Communicating successfully in a range of contexts is the key to effective language use, and an  
essential part of measuring progress, including by the CEFR: The course puts special emphasis on 
identifying core phrases for each communicative context: situational (e.g. shopping), transactional 
(e.g. inviting), or interactional (e.g. giving an opinion). Scenarios featuring young people in authentic 
situations allow students to discover and learn the core language for each communication area, which 
they can then explore in guided role plays.
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GET INTO CULTURE 

Culture in the 21st century is global and local. Each Real 
Communication section presents a cultural aspect related to the unit. 
These provide an immediate and photographic insight into life and 
thought in different countries. This gives students information on 
how to find their way in the world, as well as a chance to compare 
these aspects with life in their own country.

A CLOSER LOOK: CULTURE

Understanding the society, culture, lifestyles, values and history of countries where a language is 
spoken enriches the experience of learning a foreign language, especially if the contexts chosen are 
related to students’ own lives and age group. Learning how people live their lives, what is important 
to them, what worries them or makes them happy, their friends, their families, their aspirations 
and experiences also deepens students’ awareness of their own culture. It increases tolerance and 
understanding that there are many equally valid ways of seeing the world.

INTRINSIC CULTURE 

One of the things students always say is: ‘Tell us 
about teenagers and about how life is different 
in other countries’. They want to compare their 
own experiences with other young people, how 
they are similar and how they are different. 
Throughout the course, students have a window 
onto the world, encountering people, places 
and events from across the globe, but with a 
special emphasis on those from English-speaking 
countries including the USA, the UK, Ireland, 
Canada and Australia. 

INTERCULTURE 

The Interculture section at the back 
of the Student’s Book explores both 
English-speaking world contexts 
and globally themed topics of 
interest to young people. Visually 
inspiring and information-rich, they 
are designed to deliver information 
in a CLIL-like format, with a range of 
texts, fact files, interviews, articles 
and audio material. The language is 
roughly tuned to the students’ level 
so it is accessible, but challenges 
students to use all their skills to 
process the information. Project 
work and personal research projects 
conclude the lessons.
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MIXING SKILLS 

From the opener lesson and the presentations until the final 
Key grammar pages, students are constantly shifting from 
skill to skill. This gives lessons pace and variety, and trains 
students to move naturally from one skill to another. In this 
example, from an opener lesson, students review and expand 
vocabulary in order to read and discuss their ideal career. 

SKILLS FOR LIFE 

Tips and advice are a core feature of the methodology. 
Both in the Real skills and the Skills Book, micro-skills 
are explained in a simple way and students are guided 
in how to improve. Each one of these tips is an essential 
skill for life which a language learner needs to fine tune 
until it becomes second nature.  

REAL SKILLS 

Each unit has two pages devoted to 
integrated skills work which activate 
students’ language knowledge and 
competence. In these series of skills-
based activities, genuinely interesting 
topics get students reading, listening, 
speaking and writing. Language is 
graded and recycled, so students re-use 
language, improve their skills and learn 
new things, too!

PRONUNCIATION FOR SPEAKING SKILLS 

Getting pronunciation right is a boost to comprehensibility, 
confidence and fluency. The more times passes, the more 
pronunciation errors become fixed, so regular pronunciation 
practice is time well spent. In Real skills: Pronunciation, the 
focus is on core sounds and speech patterns in user-friendly, 
speedy activities. 

A CLOSER LOOK: INTEGRATED SKILLS

In the Workbook, which consists of independent work for the student to do at home, the skills are 
organised in a similar format to external exams. The exercises that prepare the way for B1 Preliminary  
and Trinity ISE exams are flagged with references to the specific exam and test type. In addition to this, 
each unit provides ideas for Study skills development and study strategies.

20 Introduction



FLUENCY FOR EXAM SUCCESS 

Just as in sports training when, having consolidated 
specific skills, players must compete and therefore 
move their focus from the detail to the bigger picture, 
students now engage in an activity designed to 
concentrate on a core communicative area suited 
to the two previous units’ work. After preparation, 
students do a role play, groupwork or pairwork, and 
should be encouraged to throw themselves creatively 
into the task and not worry any more about errors 
but to focus on communication. 

STUDENT FEEDBACK 

In the safe environment of the classroom, students 
can reflect on their performance in the task just 
completed. Maybe their fluency was impaired by 
grammar doubts or vocabulary problems. Students 
thus gain autonomy over their learning and can help 
decide with the teacher on the best revision focus. 

ACCURACY FOCUS FOR EXAM SUCCESS

Confidence-boosting activities, designed to reinforce the 
communicative function of tricky grammatical areas, 
prepare students for exam success. 
But accuracy alone is not enough – we need to build 
students’ communicative confidence to get their message 
across, regardless of errors. 

The e-book+ consolidates the accuracy and fluency 
focus of each pair of units, with extra practice in the 
vocabulary, grammar, listening and pronunciation areas 
introduced in the units.

 DIGITAL

FROM ACCURACY TO FLUENCY FOR EXAM SUCCESS

Accuracy and fluency are two sides of the same coin – performing effectively in a language.  
Language users should aim to produce error-light language, but at the same time they need to be able 
to speak with flow, not worrying about gaps and errors, to get their message across.  
Key grammar lightly challenges students to improve their grammatical accuracy while leading  
them towards more fluent production.
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INTERACTION 

Real communication lessons focus on interactional language 
such as narrating, apologising, working in teams, etc.  
These are stock phrases and expressions that students need 
every time they use English, and special attention has been 
paid to the frequency and usefulness of the exponents. 

21ST CENTURY
COMMUNICATION

Texts, comments 
and story posts are 
fast, informal and 
spontaneous – we write 
like we speak. Students 
learn how to write in 
this way, employing 
the expressions and 
grammatical shortcuts 
used in spoken discourse.

A CLOSER LOOK: SPOKEN LANGUAGE

AUTHENTIC DISCOURSE 

Natural, up-to-date language is a core 
feature. Audio material is fresh, energetic 
and authentic-sounding because of 
the focus on discourse markers and 
conversational gambits. 

Although speaking is the most natural human skill, it is perhaps the most difficult for a learner to acquire. 
You have to think and speak at the same time, depend on your voice for pronunciation and intonation, 
and use gesture and facial expression. However, it usually has a more flexible, simpler syntax than written 
text, and the best way to learn to speak naturally is to be exposed to speech and to engage in conversation 
yourself. Right Here! focuses on spoken communication right from the start, from dialogues and expressions 
in Real talk, to situational and interactional chunks in Real communication. The emphasis is on modern 
language as used by young people today.

REAL TALK 

To become fluent, learners need to understand and use natural 
spoken discourse: everyday idioms, fixed expressions, interjections, 
etc. Particular emphasis is placed on how today’s young people 
communicate with their own age group. Real talk pulls out high-
frequency typical chunks and phrases used in conversation, which are 
then practised further online in the e-book+ Real talk activities.  

VIEWING SKILLS 

The young people in the Viewing skills section of the Skills Book 
speak naturally about a range of topics in a range of accents. 
The tasks focus first on understanding the content of their 
opinions. Students are then helped to explore simple aspects of the 
interviews, all of which can be adopted in their own spoken English. 
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CEFR 

You can be confident that 
students meet internationally 
recognised standards because 
the syllabus and learning 
objectives are lock-stepped 
with the communicative and 
interactive objectives of the 
CEFR (Common European 
Framework of Reference) levels. 
Students regularly evaluate 
their progress with Now I can..., 
linked explicitly to the CEFR 
descriptors. At any point you 
can assess their readiness for 
international exams. 

EMBEDDED EXAM PRACTICE 

Right from the beginning, students are learning the 
skills and using the exercise types that prepare them 
for exams, even before they reach the appropriate 
level of language knowledge and performance. The 
exercises that match most closely are marked with  
P (B1 Preliminary) and T (Trinity).

KEY GRAMMAR TEXT 
COMPLETION 

The Grammar review is one of the most 
challenging but useful exam-type exercises in 
the Student’s Book. Using the key grammar 
they have studied, students are asked to 
complete a text with appropriate words and 
phrases. This exercise is based on exam types 
students frequently encounter, and tests 
their comprehension and language use on 
many levels.

The extra practice available to students online in the e-book+, and 
the activities for Fast finishers all contribute to exam preparation. In 
the e-zone, teachers can find a Testbuilder containing Skills tests and 
Progress tests for each unit and pair of units, information on how the 
course prepares students for Trinity and B1 Preliminary exams, as well 
as downloadable self-assessment checklists for the relevant CEFR levels.

  DIGITAL

GETTING CLOSER TO EXAMS

In the 21st century further education system and workplace, students need to demonstrate  
their skills in a foreign language with qualifications in English. Exams are also an excellent way of 
encouraging students to learn more effectively and to have something to aim for in the lessons.  
A positive exam result is also highly motivating and proves that the hard work and effort was 
worthwhile and that your performance is being judged according to neutral, officially recognised 
standards. Right from the start, we aim to help students to become exam-ready by introducing them 
to the text types and task types that are used in the most common exams. In that way, doing exams 
becomes a natural and comfortable experience and we take the stress out of exam day!

SKILLS FOR EXAM SUCCESS 

The Skills Book is designed to provide 
students with all the skills they need 
for exam success including specific tips 
and guidance and exercise types which 
reflect international exams. 
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MULTIPLE INTELLIGENCES 

Learning styles are personal, and we all learn in different ways. In the 
theory of multiple intelligence there are a set of intelligences that 
we all possess: musical-rhythmic, visual-spatial, verbal-linguistic, 
logical mathematical, bodily kinesthetic, interpersonal, intrapersonal 
and naturalistic. The balance between these intelligences is unique 
to us. One person may excel at music; another might enjoy 
computer programming or prefer expressing themselves through 
sport. Although all intelligences need to be developed, we also need 
to respect individuals’ dominant intelligences. The course reflects 
these intelligences in its range of exercises so that all students can 
recognise their strengths and develop weaker intelligences. 

GROUPWORK AND 
PROJECTS 

Groupwork allows each person to 
express their best: one might be 
the best leader, another a good 
mediator, another an excellent 
organiser or researcher, another a 
brilliant artist or photographer or 
film-maker. Projects are a perfect 
way to bring out the strengths 
in all your students and to train 
them to work together in groups, 
or autonomously on their own, 
pursuing a topic that interests 
them. 

The online e-zone and e-book+ 
components offer many types of 
activities for every type of learner. 
Students can use digital exercises 
autonomously to suit their tastes 
and preferences, or the tasks can be 
set as homework. You can use these 
resources to help slower learners and 
learners who need to explore an area 
in more depth.

  DIGITAL

A CLOSER LOOK: LEARNING STYLES

We all learn and process information in different ways: some students prefer to listen, others to  
read, others need to write notes or do something active. Students also have natural preferences  
for certain subjects, maybe they are good at science or sport or music. And we all learn at different 
speeds: some of us like to get going straight away, others prefer to reflect and be sure before  
they try something. Language learning is a perfect subject for tapping into these learning styles  
and intelligences, and we offer a balance of topics, tasks and activities to suit as many learners as 
possible, including students with learning difficulties.

FAST FINISHERS 

Students learn and work at different speeds, so the 
Fast finishers allow you to give stronger students an 
extra task to complete. Alternatively, you can use these 
activities if your lesson itself is a ‘fast finisher’ and you 
need another short task to take you to the end of class!
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Starter Units 3&4

Starter Units 3&4 CEFR 
competences 
 
Listening
A2 understand phrases, words and expressions related to 
areas of most immediate priority, e.g. a shopping list 
(p. 26)
A2 understand the essential information in short recorded 
passages dealing with predictable everyday matters which 
are spoken slowly and clearly, e.g. what to do at the weekend, 
how to order in a restaurant (pp. 32, 33)

Reading
A2 find the most important information in information 
leaflets on leisure time activities (p. 32)
A2 understand simple messages, instructions, postcards (pp. 
34, 35)

Spoken interaction
A2 make simple transactions in shops (p. 26)
A2 order something to eat or drink (p. 33)
A2 discuss with other people what to do and where to go 
(p. 32)

Spoken production
A2 describe a job, describe possessions (pp. 24, 27)
A2 describe past activities and personal experiences (p. 30)

Language quality
A2 use some simple structures correctly (pp. 26, 27, 32, 33)
A2 have a sufficient vocabulary for coping with simple 
everyday situations (pp. 26, 27, 32, 33)

Writing
A2 write short, simple notes and messages (p. 35)
A2 write about aspects of my everyday life in simple phrases 
and sentences e.g. experiences (p. 30)

Starter Units 3&4 pp. 21–36
Opener p. 21
Starter Unit 3 pp. 22–27
Starter Unit 4 pp. 28–35
Language check   p. 36

Starter Workbook online 
Starter Unit 3
Starter Unit 4

Testbuilder 
Starter Unit 3 Test
Starter Unit 4 Test
Starter Units 3&4 Skills test

Objectives
Grammar
past simple
modal verbs: obligation
present continuous for future
be going to
present perfect with ever / never and for / since

Functions and Communication
talking about the past
talking about obligation
asking for things in shops
having a discussion
talking about the future
talking about experiences
asking for ideas
making suggestions
inviting and answering
eating out
writing short notes and messages

Vocabulary
clothes
jobs
shops
electronic devices
transport
entertainment
food

Skills for life
Writing notes (SB p. 35)
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Starter 3&4 opener

TRANSCRIPT AND ANSWERS  Starter 14
 We 1cannot change our past. CHARLES R. SWINDOLL
The past is a foreign 2country. L. P. HARTLEY
Know the past to understand the 3present. CARL SAGAN
Your past is important, but not as important as your 
4future. TONY CAMPOLO
The 5past is our definition. WENDELL BERRY
I love my past. I 6love my present. COLETTE
I 7never look back. I look forward. STEFFI GRAF
What is 8past is prologue. WILLIAM SHAKESPEARE

1b | p. 21
Students: oral pairwork. 
Teacher: ask students to explain what motivated their 
choices.

2a, 2b | p. 21
Students: individual written work, followed by oral 
pairwork.
Teacher: monitor the pairwork and make sure students use 
the past simple from the questionnaire correctly.

Starter Units 3&4 are designed to activate and review 
the past simple, and they open with an entertaining 
collection of quotes about the past. Students easily 
review the past simple of the verb be with an 
interactive and fun questionnaire about their past year 
where they can talk about their personal preferences 
and experiences. 

AUTHORchat

• check understanding of famous quotations
• in preparation for the topic of the module, practise talking 

about past situations 

CULTURAL INFORMATION
Charles R. Swindoll (1934), an American Evangelical 
pastor, who broadcasts a radio programme called Insight 
for living from Texas throughout the world.
L. P. Hartley (1895−1972), a British novelist, a friend of 
Aldous Huxley at Oxford. His most famous work is The 
Go-Between (1953), adapted for the screen by Harold 
Pinter in 1971. 
Carl Sagan (1934−1996), an American astronomer, 
famous for popularising new scientific ideas in his 
articles and books, and in the 1980 TV series Cosmos: 
A Personal Voyage.
Tony Campolo (1935), an American Evangelical 
pastor, founder of the Evangelical Association for 
the Promotion of Education, former adviser to ex-US 
President Bill Clinton, supporter of the Democratic 
party.
Wendell Berry (1934), an American academic, novelist 
and poet. He extols the virtues of rural life and 
traditional farming techniques, as well as actions to 
protect the environment.
Colette (1873−1954), the French novelist, author of Gigi 
(1945), a well-known literary figure in the first half of 
the twentieth century, famous for her divorces and her 
lesbian love affairs.
Steffi Graf (1969), a German tennis player, who was 
World No. 1 from 1987 to 1991. Amongst her successes 
are seven single titles at Wimbledon and six single titles 
at the French Open.
William Shakespeare (1564−1616), the greatest poet 
and playwright in the English language.

 1a | p. 21
Teacher: Look at the quotes. Do you know any of these 
authors? Let’s listen to the recording first.
Students: written work to be done individually or in pairs.
Teacher: give information on the authors that students are 
not familiar with.
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Past and problems
Starter Unit 3

2a | p. 22
Teacher: Before you read the conversation Ben had with his 
sister Jodie, look at the photos and the questions and make 
some predictions about the situation.

 2b | p. 22
Teacher: You’re going to listen to and read the conversation 
between Ben and Jodie. Read the exercise questions first so 
that you know what you have to focus on. After listening, 
check understanding of key words and phrases, especially 
those listed in Real talk.
Students: listening and reading followed by written work 
done in pairs or individually.

TRANSCRIPT  Starter 15
See Starter p. 23.

Answers
1 T
2 F (He arrived back at two.)
3 T
4 F (Amelia danced with Jake all night.)
5 T
6 T

Real talk | p. 23
Teacher: focus on the words and phrases in Real talk and 
help students to translate them into their own language: 
What’s wrong? 
It was a disaster. 

Talking about the past
• talk about finished past events and actions

3a | p. 22
Students: read the explanations on the use of the past 
simple and look for examples in the dialogues on p. 23.
Teacher: for a complete revision of the past simple refer 
students to the tables on p. 25. 

3b | p. 22
Students: individual written work.
Teacher: teach students how to find the paradigm of an 
irregular verb in the dictionary. The paradigm is made up of 
three verb forms: base form, past simple and past participle.

Answers
2 got   3 sent   4 lost   5 wore   6 had

4a | p. 22
Students: individual written work.

4b | p. 22
Teacher: monitor the oral pairwork checking that students 
use the correct form of the past simple, especially in 
questions, and give appropriate answers.

Unit 3 Objectives
Grammar
Past simple
Modal verbs: obligation 

Functions
Talking about the past
Talking about obligation
Asking for things in shops
Having a discussion

Vocabulary
Clothes
Jobs
Shops
Electronic devices

Skills
Listening: a conversation in a clothes shop
Reading: a dialogue about a night out; a conversation about 
electronic devices
Writing: a shopping list 
Speaking: describing jobs you have to / don’t have to do; 
buying a present in a gift shop

Presentation   pp. 22–24

Jodie’s brother Ben went to a prom with his girlfriend 
but things didn’t go according to plan! He ruined her 
dress, talked to another girl all evening and they ended 
up splitting up! He’s also lost his job. Can things get 
worse? In this lesson we review the past simple and 
words for clothes. We also look at the basic ways of 
talking about obligation. Students read an email from a 
student working in a shop and the reply. They then go 
on to an activity where they describe and guess jobs.

AUTHORchat

Vocabulary: clothes 

• in preparation for the work in the unit, learn / revise 
words for clothes

1 | p. 22
Students: oral pairwork. 
Teacher: check that students understand the situations 
listed under the photo, especially hanging out with friends, 
a school prom (a student ball held at the end of secondary 
school), an interview (a meeting with somebody in authority 
when applying for a job or a course).

Comprehension 

• understand short dialogues in which somebody describes 
what happened the night before
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Starter Unit 3

Get the grammar   p. 25
Starter Workbook online Starter Unit 3

Past simple: regular verbs
1 | p. 25 
Teacher: ask students to read and translate the examples. 
Students: complete the tables and copy them into their 
grammar notebooks. 

Answers
1 didn’t 
2 work
3 were
4 wasn’t
5 Were

2 | p. 25

Answers
1 moved
2 played
3 Did (you) watch
4 didn’t like
5 Did (they) dance, didn’t
6 wasn’t

3 | p. 25

Answers
1 We talked to each other on the phone yesterday. 
2 Becky started her piano lessons yesterday. 
3 Amir and Reena didn’t work at the restaurant yesterday. 
4 Did you download music yesterday? 
5 Where was Angelo last year?

4 | p. 25

Answers
1 spoke 7 put
2 sat 8 swam
3 wrote 9 had
4 read 10 sent
5 slept 11 bought
6 did 12 lost

Modal verbs: obligation
5 | p. 25 
Students: complete the rules and copy them into their 
grammar notebooks. Then they do the matching exercise.
Teacher: discuss the descriptions a–f with the class, 
because they might generate doubt and different answers. If 
necessary, ask students to translate them together with the 
sentences they are matched with.

Vocabulary: jobs
• learn / revise names of jobs and express my opinions; 

describe a job A2 

5 | p. 24
Students: oral pairwork. 
Teacher: check understanding of the words.

Talking about obligation
• understand two emails and talk about the duties and 

responsibilities involved in jobs

 6a | p. 24
Teacher: You’re going to listen to two emails about a job 
and the duties it entails. Complete the texts.
Students: can trying reading and completing the emails 
before listening to the recording.

TRANSCRIPT  Starter 16
See Starter p. 24.

Answers
1 writing 6 worked
2 stand 7 get
3 chat 8 sell 
4 have 9 eat
5 work 10 visit

6b | p. 24
Students: read the emails again and make notes.

Answers
1 stand on their feet all day.
2 give up too soon.
3 chat together, eat or drink in the shop.
4 have more breaks and have a chat with her manager.
5 be strict, sell shoes and make a good impression on 

the customers.

7 | p. 24
Students: read and complete the explanations on how to 
express obligation with the verbs have to and must.
Teacher: refer students to p. 25 in order to check answers. 

Answers
1 must 5 mustn’t
2 must 6 don’t have to
3 have to 7 should
4 Must

8 | p. 24
Teacher: in order to help students describe the job they have 
chosen tell them to think about these questions: Where do 
you do this job? What clothes do you wear? Who do you 
work with? What equipment do you need? What actions do 
you perform?



S
ta

rt
er

43

3

        TRANSCRIPT  Starter 17
DAD Jake, I need you to go to the shops for me.

JAKE What? Come on, Dad, I’m doing my homework!

DAD Hmm. Really? That doesn’t look like homework to 
me. That looks like a football magazine.

JAKE OK, OK. Have you got a list for me then?

DAD Ah, hang on. Right, first of all, could you get some 
more dog food – you know the type that Tinker 
likes.

JAKE Yup.

DAD And, um, we’re very short of fruit. So, you know, 
apples, maybe some pears.

JAKE Yuk! Not pears. I hate pears.

DAD Well, you know. Get some bananas then. Bananas 
and apples.

JAKE Alright. Shall I get some grapes? Mum loves grapes.

DAD Good idea. Now then, erm, we also really need 
some more bread – a loaf of brown bread and 
you could pick up some croissants for tomorrow’s 
breakfast.

JAKE OK. Is that it then? 

DAD Could you go to that little clothes shop opposite 
the station as well? It’s your grandmother’s 
birthday tomorrow. I’m sure you can find a nice 
scarf or something for her there.

JAKE Dad! I don’t want to buy clothes in an old ladies’ 
clothes shop!

DAD Oh come on, Jake!

Answers
Jake has to go to the pet shop, the greengrocer’s, the
baker’s and the clothes shop.

2b | p. 26
Students: listen to the conversation again and write the 
shopping list. 

Answers
dog food; bananas, apples and grapes; a loaf of brown
bread and some croissants; a scarf 

Answers
1 f   2 c   3 b   4 e   5 a   6 d

 WB Starter Unit 3
Students: do the Workbook Starter Unit 3 exercises online 
as homework. 

Real communication   
pp. 26–27
A trip to the shops 

Shopping. That’s what young people like best, isn’t it?! 
In these lessons we review the basic expressions needed 
at A2 level to get by in shops – ask for help, interact 
with shop assistants and request items. In the second 
lesson the students look at electronic goods, listen to 
a family discussing a birthday present, and practise the 
basic language of discussions so they will be able to 
compare their ideas in classroom activities in English.

AUTHORchat

 File 
Teacher: focus on the structures introduced in the File on 
p. 26 to express the following functions: asking for 
something in a shop and discussing prices.

Vocabulary: shops
• understand phrases, words and expressions related to 

areas of most immediate priority, e.g. a shopping list A2; 
make simple transactions in shops A2; use some simple 
structures correctly A2; have a sufficient vocabulary for 
coping with simple everyday situations A2

1a | p. 26
Teacher: check understanding of vocabulary. If necessary, 
ask students to look the words up in a bilingual dictionary.

1b | p. 26
Students: oral pairwork. 
Teacher: monitor the pairwork checking that students use 
appropriate structures, e.g. What are you going to buy at 
the newsagent’s / in a bookshop? or What have you got on 
your shopping list for the butcher’s?

 2a | p. 26
Teacher: Look at the photo. Who can you see? (A man and 
a boy.) Who do you think they are? (Father and son.) What 
are they doing? (The father is speaking to his son.) Let’s 
listen to the conversation. The son’s name is Jake. You will 
hear the products Jake has to buy. Which shops does he 
have to go to? 
Students: listen and identify.
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Having a discussion

 File 
Teacher: focus on the structures introduced in the File on  
p. 27 to express the function of having a discussion. Students 
practise asking for an opinion, suggesting and responding, 
expressing preferences, agreeing and disagreeing.

Vocabulary: electronic devices
• learn the names of electronic devices; describe possessions 

A2; use some simple structures correctly A2; have a 
sufficient vocabulary for coping with simple everyday 
situations A2

 5a | p. 27 
Students: matching exercise to be done individually or 
in pairs. 
Teacher: check understanding of vocabulary and play the 
recording to check answers. Play the recording again for 
students to repeat.

TRANSCRIPT  Starter 19
1 Smartphone g

2 Tablet b

3 Digital camera f

4 Portable charger e

5 Fitness tracker c

6 Games console h

7 Digital photo frame d 

8 Wireless headphones a 

5b | p. 27 towards B1 Preliminary Speaking  
Part 3
Teacher: monitor the pairwork checking that students use 
appropriate structures, e.g. I haven’t got (a digital camera). 
I’d like to have it because (I’m interested in taking photos of 
all my friends). 

6 | p. 27
Students: express their opinion to their partner who 
answers I agree or I disagree. I think that… 

 7a | p. 27
Teacher: ask students to look at the photo and predict what 
the situation might be. Do not confirm their guesses, which 
will be put to the test in the True / False exercise. Play the 
recording. 
Students: listen to and read the family’s discussion.

TRANSCRIPT  Starter 20
See Starter p. 24.

 3a | p. 26
Teacher: ask students to cover the text of the conversation in 
exercise 3b. Play the recording. 

TRANSCRIPT  Starter 18
ASSISTANT Hello, can I help you?

JAKE Oh hi, yes, I’m, um, I’m looking for a 
present for my grandmother. 

ASSISTANT Oh, how lovely! Now then… We’ve got 
some very nice jumpers here. What size is 
your grandmother?

JAKE Er... I don’t know. Have you got any scarves 
or something?

ASSISTANT Well, we’ve got these lovely silk scarves 
here. But they’re fifty pounds.

JAKE Fifty pounds! No, I’m looking for something 
cheaper.

ASSISTANT What about these gloves? 

JAKE How much are they?

ASSISTANT These blue ones are twelve pounds and the 
black ones are fifteen pounds.

JAKE Oh yes, they look nice. Grandma loves blue. 

ASSISTANT Small, medium or large?

JAKE Medium, I think. 

ASSISTANT Here you are, then, dear. I hope your 
grandma likes them!

Answer
Gloves.

3b | p. 26
Students: listen to the conversation again and complete  
the text.

TRANSCRIPT  Starter 18
See transcript in exercise 3a.

Answers
1 jumpers 6 gloves
2 What size 7 twelve pounds
3 I don’t know 8 fifteen pounds
4 fifty pounds 9 Medium
5 Fifty pounds

4 | p. 26
Students: oral pairwork. 
Teacher: give a model for the activity by acting out a 
dialogue with a student. You take on the role of the shop 
assistant and help the student decide on a gift. Suggest some 
objects and give their prices.

Starter Unit 3
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Answers
1 T
2 F (She suggests a new phone or a tablet.)     
3 F (Ethan thinks a tablet is too small.)
4 T
5 T
6 F (They decide to buy the wireless headphones.)

7b | p. 27
Students: listen to the discussion again underlining the 
phrases from the File in the book. 

Extra
Comprehension. For a full exploitation of the 
discussion in exercise 7a, ask some comprehension 
questions, for example:
Why does Mum want to buy Dad a present? (Because it 
is his fortieth birthday.)
What kind of present is she thinking of? (Some kind of 
electronic device.)
Who is advising Mum on what to buy? (The children, 
Raquel and Ethan.)
Why does Raquel suggest a games console? (Because 
they can all play on it.)
What are the pros and cons of tablets? (Pros: they are 
lightweight and small. Cons: they are too small.)
When can Dad listen to music? (When he takes the dog 
for a walk.)
Why do you think Ethan and Raquel like the idea of 
wireless headphones? (They probably want to listen to 
music too.)

Listening practice. In order to develop your students’ 
listening skills, photocopy the conversation on p. 27, 
cover some key words with correction fluid, then 
photocopy the gapped text and distribute it to the 
students. Students close their books, listen to the 
conversation again and complete it by writing in the 
missing words.

 Test: Starter Unit 3 Test
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Language check
Starter Units 3&4

1 | p. 36

Answer
1 d   2 a   3 c   4 b   5 a 

2 | p. 36

Answer
1  since
2  since
3  for
4  since
5  for

3 | p. 36

Answer
jobs: mechanic, nurse, farmer, vet, waiter
food: chicken, salmon, cheese, onion, lettuce

4 | p. 36

Answer
1  charger   
2  camera
3  console
4  frame
5  tracker

5 | p. 36

Answer
1  try
2  OK
3  larger
4  much
5  take
6  shall
7  don’t
8  rather
9  go
10 idea

6 | p. 36
Oral pairwork.

 Test: Starter Units 3&4 Test
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Pronunciation
/ɔı/ /eı/
linking words 

Skills for life
Understanding visuals (SB p. 35)
Learning new words (SB p. 43)

Interculture
Route 66 (SB p. 33)
Great palaces of the world (SB p. 41)
About the USA (SB pp. 146–147)

Units 3&4 CEFR 
competences
 

Listening
B1 generally follow the main points of extended discussion 
around me (p. 43)
B1 listen to a short narrative (pp. 35, 41)
B1 catch the main points in a talk on familiar topics (p. 43)

Reading
B1 understand the main points in short newspaper articles 
about current and familiar topics (pp. 33, 42)
B1 guess the meaning of words from the context (p. 40)
B1 skim short texts and find relevant facts (pp. 30, 34, 38)
B1 understand the plot of a clearly structured story and 
recognise what the most important episodes and events are 
and what is significant about them (pp. 34, 37) 

Spoken interaction
B1 start, maintain and close a simple conversation on topics 
that are of personal interest (pp. 27, 28, 43)
B1 maintain a discussion on familiar topics (p. 35)
B1 give or seek personal views and opinions in an informal 
discussion (p. 41)

Spoken production
B1 narrate a story (pp. 33, 35)
B1 prepare a short talk to describe a painting using notes  
(p. 41) 

Language quality
B1 convey simple information of immediate relevance, 
getting across which point I feel is most important 
(pp. 35, 41)
B1 express myself reasonably accurately in familiar, 
predictable situations (p. 43) 

Writing
B1 write a simple connected story narration (p. 35)
B1 write simple texts about experiences or events, for 
example about a trip (p. 33)

Student’s Book pp. 27–46
Opener  p. 27
Unit 3  pp. 28–35
Unit 4 pp. 36–43
Key grammar pp. 44–45
Language check p. 46

Workbook pp. 17–28
Unit 3 pp. 17–21
Unit 4 pp. 22–27
CEFR descriptors p. 28

Skills Book
Reading skills 3&4  p. 6
Listening skills 3&4  p. 13
Viewing skills 3&4  p. 20
Speaking skills 3&4  p. 27
Writing skills 3&4  p. 34
Word skills 3&4  p. 41
Extensive Reading 1-3  pp. 46–47
CLIL Music  pp. 56–57

Testbuilder 
Unit 3 Test
Unit 4 Test
Units 3&4 Progress test

Extra practice 
Units 3&4: dictation, vocabulary, grammar, pronunciation

Objectives
Grammar
past continuous v past simple
said / asked + direct speech
when / while
modal verbs
present and past possibility
multi-word verbs
object pronouns

Functions and Communication
talking about the past
telling stories
expressing possibility
describing a picture  
talking about past events

Vocabulary and Word expander
strong adjectives
transport and roads 
feelings 
paintings
adverbs of degree 

Units 3&4
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Units 3&4 opener

You get on a bus or train, walk down the street, sit in a 
café or a park and look at the people around you. Who 
are they? What are they doing? What are their lives like? 
Your students are guided to speculate about the people 
in the photos and think about their lives, allowing them 
to review a range of core communication and language 
areas while stimulating their imagination and creativity. 
Students are also asked to imagine a meeting between 
two of the people and role play a conversation between 
them. The theme of these units is telling stories and this 
page acts as a springboard.

AUTHORchat

• in preparation for the topic, discuss people, their feelings, 
dreams and ambitions

• learn the language used to tell events and express feelings
• do activities of revision and expansion

1 | p. 27 towards B1 Preliminary Speaking Part 3
Teacher: the questions listed in exercise 1 help students 
develop their observation skills and their imagination. Help 
them to answer the questions, for example for photo a. Then 
tell them to focus on another photo and ask each other the 
questions. If there is time, they can discuss all the photos. 

2 | p. 27
Teacher: help students by doing a quick brainstorming of 
the possible situations and conversations between the people 
in the photos. For example, ask: Where do you think the 
people in photos a and d could meet? or What could the two 
people in photo c talk about?

3 | p. 27 towards Trinity ISE I Portfolio
Teacher: write a model paragraph on the board, e.g. The
girl in photo a is an enthusiastic skateboarder. She’s very 
active and full of initiative. She probably has an outgoing 
personality, but she might also be as happy being on her 
own as in social situations. She may have a modest lifestyle, 
and be in her first job, or she might be a student in her final 
years at school or at a university.
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Stories
Unit 3

Comprehension 

• gather information about the development of the story 
from a blog

 2 | p. 28 
Teacher: Read the questions first so that you know what 
you have to watch out for. Then read and listen to the 
story. After listening, check understanding of key words and 
phrases, especially those listed in Real talk.
Students: listening and reading, followed by oral work done 
in pairs or written work done individually.

TRANSCRIPT  SB 19
See Student’s Book p. 29.

Answers
1 No, she didn’t. The flight was boring, she didn’t like  

the seats and the films.
2 They were chatting and she fell asleep.
3 Because she was suffering from jet lag. 
4 By filming her and her friends all the time.
5 In an Italian restaurant.
6 She was texting Poppy about him.

Real talk | p. 29
Teacher: focus on the words and phrases in Real talk and 
help students to translate them into their own language: 
crashed out 
What a day! 
It drove me mad! 
hysterical 

 Real talk Unit 3

1
Students: read and complete the dialogue, choosing the 
correct phrases.

Answers
1 hysterical
2 drove me mad
3 crashed out
4 What a day

2
Students: listen to the recording. Practise reading the 
dialogue and acting it out.

TRANSCRIPT   
JAKE I went to the cinema. We saw the latest Ben Stiller 

movie. It was 1hysterical!

SOFIA I thought you had an exam yesterday?

JAKE Yeah, it was in the afternoon. I revised all morning. 

SOFIA Poor you! Did Leila go to the film with you?

Unit 3 Objectives
Grammar
Past continuous v past simple
said / asked + direct speech
when / while

Functions
Talking about the past
Telling stories 

Vocabulary
Transport and roads

Skills
Reading: four strange stories
Listening: understanding information about artists Nguyen 
and Khayatan and Tate Britain
Speaking: telling stories prompted by visuals
Writing: inventing stories 

Skills for life
Reading: understanding visuals

Pronunciation
/ɔı/ /eı/

Presentation   pp. 28–30

Just like many young people on a trip abroad in a 
gap year, Emma writes a blog. She loves to share her 
experiences and photos with her friends and family 
back home. This is her first blog entry and she writes 
about the journey and her first days in the USA and 
New York! The main focus of these lessons is the review 
of the past simple. Students are then introduced to 
the past continuous and use it to tell the stories of the 
inspiration that led to various inventions.

AUTHORchat

Warm up 

• predict the content of a text by looking at the format, the 
writer and the photos

1 | p. 28
Teacher: You’re going to listen and read Episode 2 of On the 
road. What can you understand from looking at the blog 
and the photos? Answer the questions.

Answers
1 Emma’s. 
2 In New York.
3 Nathan.
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Unit 3

5 | p. 28 
Students: oral pairwork. Students ask each other questions 
about what they were doing at a specific time yesterday and 
they answer using the past continuous. 

 Extra
More speaking practice. When did it happen? 
Mention an event in the news or a natural disaster 
that students will have heard about, for example When 
Trump was elected… When Hurricane Irma struck 
the Caribbean and Florida Keys... When the accident 
happened... When they announced the results of the 
match... When I heard about the bomb... When the 
river burst its banks... Each student takes turns to say 
something that her or his family or a friend was doing 
at the time it happened, using the past continuous. To 
keep the conversation moving, write a few everyday 
activities on the board, eg. sleep, drive to school, revise 
for the English test, cook dinner, use the computer, have 
a party, take the dog for a walk, watch the news on TV, 
listen to music, etc.

6 | p. 30
Students: individual written work. 
Teacher: encourage students not to read every word at this 
stage, but to skim the text to find words related to the three 
different categories.

Answers
Plants and birds: bushes, plant seed heads, seeds,
kingfisher, dived, beak
Vehicles and transport: rail, high-speed bullet trains,
tunnels, space ship, rocket
Microscopic organisms: bacteria, fungus

7 | p. 30
Students: individual written work or oral pairwork. Students 
read the text in more detail to answer the questions.

Answers
1 plant seed heads
2 it made them faster and quieter
3  H G Wells
4  while watching Star Trek
5  fungus

8 | p. 30
Students: oral pairwork.
Teacher: encourage students to give reasons for their 
answers.

9 | p. 30
Teacher: ask students to read the rules, match them with the 
examples and then translate the examples. 

Answers
1 b  2 a, c

JAKE Yes – unfortunately! She didn’t stop talking during 
the film. It 2drove me mad! Then we had to go to 
her friends’ for coffee. I was so tired I 3crashed out 
on their sofa. 

SOFIA Goodness. 4What a day!

Word expander | p. 28 
Teacher: ask students to read the Word expander. Explain 
that adjectives which already have a superlative meaning 
cannot be preceded by very but you can use absolutely to 
intensify them. Suggest students copy the adjectives and 
translate them in their vocabulary notebooks.
Students: do the matching task.

Answers
pleased – delighted (S) 
gorgeous (S) – pretty
funny – hysterical (S)
tired – exhausted (S)
starving (S) – hungry

Talking about the past 

• practise the use of the past continuous and the past  
simple to tell a story; use said and asked to introduce what 
somebody says; write a simple connected text narrating a 
story B1

3 | p. 28
Teacher: ask students to complete the rules on the use of the 
past continuous and past simple. Explain the graphic of the 
timeline with the two verb tenses. If appropriate, ask students 
to underline all cases of the past continuous on p. 29.

Answers
1 were
2 -ing form
3 when

Teacher: ask students to read the rules about how to use 
said or asked with direct speech, and translate the examples. 
They can underline all examples of said before or after 
quotation marks and of asked, which is often added at the 
end of the quoted question. Focus on the punctuation used 
in English: single quotation marks and a comma after said 
when it precedes the quote.

4 | p. 28
Students: individual written work. Students can refer to the 
verb tables of the past continuous on p. 31.

Answers
1 were waiting   
2 called   
3 was reading   
4 were walking

5 was having
6 was riding
7 was looking up
8 was buying
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3 | p. 31

Answers
1 were drinking
2 was waiting
3 was talking
4 were riding
5 was standing
6 was taking
7 was walking
8 was going

4 | p. 31

Answers
1 rang
2 were playing
3 was having
4 was doing
5 dropped
6 met

5 | p. 31

Answers
1 was making, called
2 were (you) talking, saw
3 was eating, fell
4 were (you) doing, came
5 were swimming, got
6 were watching, heard

when / while
6 | p. 31
Teacher: ask students to translate the examples and 
complete the rules choosing the correct conjunction.

Answers
1 when
2 while

7 | p. 31

Answers
1 when 4 While 
2 while 5 when
3 when 6 while

  WB Unit 3
Teacher: assign the exercises in the Workbook Unit 3 as 
homework. Draw the students’ attention to the grammar 
exercises available in e-book+.

10 | p. 30
Students: individual written work.

Answers
a ... while George was walking.
b ... while Eiji was watching it.
c ... when he got an idea for a space ship.

Extra
Writing a story. The students work in groups of four 
or five. One student is the ‘scribe’ and has to take 
notes. Another student starts a story and the others 
carry it on, making up unpredictable developments. 
After each person has had at least two turns, they 
have to reach a surprising conclusion to the story – 
which can be funny or sad. It might be useful to give 
them a few pointers to get the story going, writing on 
the board, e.g. 
There was a humming noise in the sky above our heads 
and a dome-shaped disk...
It was a quiet Sunday afternoon when a chilling scream 
pierced the air...
We were having dinner late that night when suddenly 
there was a power cut...
People were frightened when they saw the boy 
disappear under the strong current...

 Fast finishers

Teacher: ask students to read the article again and underline 
more sentences with when and while.

Get the grammar   p. 31
Workbook Unit 3  
Grammar reference, Grammar exercises

Past continuous v past simple
1 | p. 31
Teacher: ask students to translate the examples and 
complete the table. They can copy it into their grammar 
notebooks.

Answers
1 Was 4 were
2 Were 5 weren’t
3 weren’t

2 | p. 31

Answers
1 past continuous 3 past continuous
2 past simple 4 past simple
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Unit 3

The worst journey I’ve ever had
• understand the plot of a clearly structured story and 

recognise what the most important episodes and events 
are and what is significant about them B1; narrate a story 
B1; write simple texts about experiences or events, for 
example about a trip B1; understand the main points in 
short newspaper articles about current and familiar 
topics B1

 2 | p. 32 towards B1 Preliminary Reading  
Part 5
Teacher: check understanding of the listed words. 
Students: written work to be done individually or in pairs, 
followed by listening to check answers.

TRANSCRIPT AND ANSWERS  SB 21
The worst journey I’ve ever 1had was from the UK 
to Italy at New Year. My friend and I were language 
students. We had an early flight to Rome from 
Gatwick. Unbelievably, when we woke up and looked 
out of the window we 2saw really thick snow covering 
everything! We couldn’t get a taxi because the side 
roads were blocked. 3So we decided to drag our luggage 
to Kensington High Street. But 4although a few cars 
were passing, there were no taxis. 5Luckily, a fast food 
restaurant was open and they called a taxi for us. 6When 
we got to Victoria station, there were no trains running 
to Gatwick because of the snow. The train 7eventually 
set off, but we really 8thought we were going to miss our 
plane. What is usually a 40-minute journey took two  
hours! When we finally got to the airport, no flights 
were leaving because of the snow. But the 9worst thing 
was waiting at the airport for ten hours until our flight 
left. It was a 10nightmare!

3a | p. 33
Teacher: ask the class to read sentence number 1 to 
understand the context of the story and sentence number 
13 which reveals the conclusion. Tell the students that after 
reordering the events, they will hear a recording of the 
whole story.
Students: in pairs, they decide the order of the paragraphs. 
If possible, they copy the correct sequence of the story into 
their notebooks.

Answers
The order of events is:
1  The worst journey I’ve ever had was two years ago in  

the USA.
2  On the last day of our holiday we had to get to Los 

Angeles airport in our hire car. We had a flight in the 
early evening.

3 We had plenty of time so when we saw a sign for a  
diner we decided to have lunch.

4  The sign pointed down a very bumpy road.
5  Suddenly we heard a horrible noise, and my father 

stopped the car.

Real communication    
pp. 32–33
Telling stories 

Everyday we want to share our stories and learn about 
other people’s lives, watch soap operas and films, and 
keep up with the lives of celebrities and people in the 
news. Not surprisingly, narrative is a focus in B1 of the 
CEFR. But telling a story well is a challenging thing 
to do in a foreign language, and your students need 
safe opportunities to practise. Here they learn how 
to start and continue their anecdotes, naturally hold 
their listener’s attention and express their feelings. 
We explore stories about nightmare journeys before 
students go on to talk about their own lives, and 
conclude by reading about Route 66. 

AUTHORchat

 File 
Teacher: focus on the structures introduced in the File on 
p. 32 to express the functions of starting a story, moving the 
story on, expressing an opinion on the events in the story.

Vocabulary: transport and roads
• learn vocabulary related to means of transport and types 

of road

 1 | p. 32
Teacher: focus on the list of vocabulary and explain that 
in some cases Americans use a different word, which is 
signalled here with AmE (American English).
Students: matching activity followed by listening to check 
answers. 

TRANSCRIPT AND ANSWERS  SB 20
a bus
b coach   bus (AmE)
c van
d lorry   truck (AmE)
e moped
f on foot
g motorbike   motorcycle (AmE)
h helicopter
i ship
j ferry
k hovercraft
l yacht
m rowing boat   row boat (AmE)
n country lane
o dual carriageway   four-lane highway (AmE)
p motorway   freeway (AmE)
q footpath
r pavement   sidewalk (AmE)
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CULTURAL INFORMATION
Route 66 or U.S. Highway 66 is one of the most famous 
roads in the world. It originally ran from Chicago, 
Illinois through Missouri, Kansas, Oklahoma, Texas, 
New Mexico, Arizona and California before ending at the 
beach at Santa Monica for a total of 2,448 miles 
(3,940 km). It was officially decommissioned in 1985 
because it had been replaced by the Interstate Highway 
System. Today the road exists as a ‘historic route’, 
visited by American and foreign tourists.
John Steinbeck (1902–1968), born in Salinas, 
California, a novelist and World War II correspondent, 
received the Nobel prize for literature in 1962. The 
poverty of agricultural labourers in California, the 
shattered dream of the American frontier and travelling 
as a way of life are the main themes in his novels: 
Tortilla Flat (1935), Of Mice and Men (1937), The 
Grapes of Wrath (1939), The Pearl (1947) and East of 
Eden (1952).

Random Fact | p. 33
Teacher: ask students to read the Random Fact at the 
bottom of p. 33. Look at a map of the U.S to show them the 
different time zones Route 66 crosses.  

Extra
Writing about a journey. Students do research on the 
following website    
http://www.legendsofamerica.com/66-Mainpage.html  
to find the major stopping-off points on Route 66 and 
gather real information or stories. Then they write the 
story of an imaginary journey made along this route 
50 years ago.

 Real communication Unit 3

1
Students: read and complete the dialogue, choosing the 
correct option.

Answers
1 believe   2 first   3 then   4 open   5 lucky   6 worst   
7 unbelievable   8 guess

2
Students: Listen to the recording. Practise reading the 
dialogue and acting it out.

TRANSCRIPT  
LUCY Hey, Stacey! Do you know what happened to 

Steve?

STACEY No, what?

LUCY Well, I don’t think you’re going to 1believe this, 
but last week he went parachuting.

STACEY OK, nothing too special about that.

6  We couldn’t believe it! We had a puncture because of  
the holes in the road.

7  And guess what? When we looked for the spare tyre, 
there wasn’t one.

8  We ended up waiting there until about three o’clock 
for the car hire company mechanic. And we had 
nothing to eat!

9  By the time the mechanic changed the wheel it was 
getting very late.

10 So my dad drove too fast along the freeway to LA.
11 Next thing, there was the sound of a siren and the LA 

 traffic police stopped us.
12 We had to pay a fine for speeding. And by then
  we were even later.
13 Finally we got to the airport just in time for our   

 flight. We were very lucky! And very hungry too!

 3b | p. 33
Teacher: play the recording for students to check answers.

TRANSCRIPT  SB 22
See Answer key above.

4a | p. 33
Students: individual written work, in preparation for the 
groupwork in exercise 4b and the writing task in exercise 5.

4b | p. 33
Teacher: set up small groups of three or four students and 
allocate 15 minutes for the oral work.
Students: oral groupwork. After telling their story to 
the group, students can add more notes in view of the 
composition they will write in exercise 5.

5 | p. 33 towards Trinity ISE I Portfolio
Teacher: assign the writing task in class or as homework.

6 Get into culture | p. 33
Students: reading to be done all together or in pairs.
Teacher: check the understanding of words such as 
stretched, truck drivers, edge, gas stations, grocery stores, 
trading posts. Explain the idiom get your kicks (get a strong 
feeling of excitement) which rhymes with route sixty-six.

Answers
1 2,400 miles.
2 In the 1920s.
3 Eight: Illinois, Missouri, Kansas, Oklahoma, Texas,  

New Mexico, Arizona, California.
4 John Steinbeck.
5 New roads began to replace it.  
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Just drop by means ‘to visit someone’ but the word also 
suggests the idea of falling (drop).
Students: try to guess what the stories are about by looking 
at the pictures and the titles without reading the text.

1b | p. 35
Teacher: Read the stories quickly and check your guesses. 
Then read the questions and give your opinion. 
Students: read and discuss in pairs to express their opinions.

Possible answers
Story A is the funniest.
Story B is the most surprising.
Story C is the weirdest.
Story D is also surprising.
In my opinion, story C is the best.

2a | p. 35
Teacher: Read the story in detail and answer the questions. 
After the reading, check understanding of peculiar, 
backwards, senior citizens, stitches, scream, enduring, 
drown. 
Students: reading, followed by individual written work or 
oral pairwork.

Answers
1 He walked backwards.
2 A man jumped from a window and landed on him.
3 She gave him a gift of 99,999 paper hearts on their 

wedding day.
4 He saved Harriet Cane’s husband from drowning. It 

was strange because Harriet Caine (had) saved Tony 
from drowning when he was a small boy.

5 A similar lifesaving experience occurred twice in 
their lives. Lenny saved people falling from a house 
twice, Tony was saved from drowning and then saved 
somebody else from drowning.

2b | p. 35
Teacher: let students discuss the stories in pairs, in English! 
Then give the answer.

Answer
Story B isn’t true.

3a | p. 35 
Teacher: explain that there are words in American English in 
two of the stories. Which? (stories B and D). Help students 
to identify the words (vacation, cookie, sidewalk, center, 
apartment, movie theater).

Answers
See transcript in exercise 3b.

 3b | p. 35 
Teacher: point out that these English and American words 
have a different lexical root except for centre and center 
which differ only in the spelling and the pronunciation.  

LUCY I know, but wait. He took off from the airport 
as usual, and 2first of all everything was OK. 
But 3then the plane had engine problems, so 
they had to jump out earlier than usual.

STACEY Gosh!

LUCY But that’s not all. Next, he tried to 4open his 
parachute, and he couldn’t! It was jammed! 
He was 5lucky because he had a reserve 
parachute. So that was OK. But, the 6worst 
thing was, his reserve parachute jammed, and 
he started falling really fast.

STACEY That’s 7unbelievable.

LUCY I know! And 8guess what? It opened just in 
time and he landed in a huge pile of hay 
unhurt! He was so lucky!

Real skills   pp. 34–35
Strange but true

The theme of story-telling continues with some bizarre 
real-life stories and coincidences to intrigue, entertain 
and amuse. These are the sort of news stories that 
people often recount to friends and family. Students 
also learn about the antics of British artists Nguyen and 
Khayatan, and go on to tell an invented story about 
what happened to them when they were caught in a 
power cut. 

AUTHORchat

Reading 
• skim short texts and find relevant facts and 

information B1

Skills for life: Understanding visuals
Teacher: Read the strategy in Skills for life and use it to 
predict the content of the text and get information about it. 
Remind students that it is important to use this strategy in 
all reading activities of their English course and when they 
read other school textbooks too.

1a | p. 35
Teacher: Use the strategy you read about in Skills for life to 
guess the content of the stories on page 34 without reading 
them. Can you understand the pun in the titles of the 
stories?
Wong numbers is a pun on the similarity between Wong (the 
surname of the Chinese girl) and the phrase used on the 
phone when somebody dials the wrong number.
Lifesaving lesson suggests the idea that Tony, saved from 
drowning when he was a child, reciprocates by saving 
somebody’s life later.
Hindsight means ‘understanding an event after it has 
happened’ but the word also suggests the idea of looking 
(sight) backwards (behind).

Unit 3
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Play the recording to check answers. Play it again for 
students to repeat the words, imitating the English and the 
American pronunciation.

TRANSCRIPT AND ANSWERS  SB 23
1 pavement  sidewalk
2 centre  center
3 biscuit  cookie
4 flat  apartment
5 cinema  movie theater
6 holiday  vacation
7 autumn  fall

Listening 
• listen to a short narrative B1

CULTURAL INFORMATION
Kevin Nguyen and TJ Khayatan are a teenage artistic 
duo who were shortlisted for the Turner Prize in 2016. 
Their art consists of leaving random everyday objects in 
ordinary locations, such as a pair of glasses on the floor 
of an art gallery, and watching people’s reactions. Their 
intention is to show that ordinary objects can be turned 
into art if the viewer decides them to be.

 4a | p. 35
Teacher: as a pre-listening activity ask students to read 
the questions. Play the recording once or twice to allow 
students to make notes. If students are interested, give 
detailed information about Tate Britain.

TRANSCRIPT  SB 24
SUSIE Hey, listen to this, it’s a great story!

RAY  Yeah, what’s it about?

SUSIE  Modern art. 

RAY  I don’t usually like modern art. I mean, a child 
can do better than some modern artists. Don’t 
you think?

SUSIE Well, that’s exactly what these two guys thought 
when they were visiting this art gallery a few 
years ago.

RAY  Oh yeah? Where was this?

SUSIE  In San Francisco.

RAY  What happened?

SUSIE  “Kevin Nguyen, 16, and TJ Khayatan, 17 were 
visiting an art exhibition in San Francisco when 
they played a joke on the visitors.”

RAY   What did they do?

SUSIE Khayatan put Nguyen’s glasses on the floor 
underneath an official sign on the wall. So it 
looked like a real piece of art. They watched the 
people to see their reactions.

RAY  So … what did the people in the gallery do?

SUSIE  Well, they stood around the pair of glasses on 
the floor and took photos. 

RAY  No way!

SUSIE  And then Khayatan took photos of those people! 
They were looking carefully at the glasses – his 
‘work of art’.  

RAY  Yeah, and I bet he put it on social media, right?

SUSIE  Of course, he did. He posted his photos and a lot 
of people left comments. Some people thought 
it was a joke but you know what? Some people 
actually thought it was serious! But it can be art 
if you want it to be, right? Khayatan said, ‘People 
see what you want them to see’. 

RAY  Did the other guy take his glasses back?

SUSIE Yes, he did. It was funny because he was 
embarrassed when he was walking back to pick 
up his glasses.

RAY That’s great. I love it!

Possible answers
1 They are teenage artists. / They are modern artists.
2  In an art gallery in San Francisco.
3  They put a pair of glasses on the floor.
4  Visitors stood around looking at the glasses as if  

they were a work of art, and took photos of them.  
Khayatan then took photos of the visitors taking 
photos.

4b | p. 35
Students: discuss their answers in pairs. 
Teacher: play the recording again for students to check 
answers.

Pronunciation: /ɔı/ /eı/ 
• practise the pronunciation of two English diphthongs

 5a | p. 35
Teacher: point out how the two sounds are written. The 
sound /ɔı/ is written ‘oi’ or ‘oy’. The sound /eı/ is written ‘a’ 
or ‘ai’ or ‘ay’.
Students: read, listen and repeat all together.

TRANSCRIPT  SB 25
See Student’s Book p. 35.

 5b | p. 35
Teacher: play the recording twice. Check answers by asking 
students to read out the words they listed in each column.

TRANSCRIPT  SB 26
toy
wait
paper 
eighth

boil 
paint 
oil 
voice

made 
enjoy

3
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Answers
/ɔı/: toy, boil, oil, voice, enjoy
/eı/: wait, paper, eighth, paint, made

Speaking 
• narrate a story B1; convey simple information of 

immediate relevance, getting across which point I feel is 
most important B1; maintain a conversation or discussion 
on familiar topics B1

6a | towards B1 Preliminary Speaking Part 2, Trinity 
ISE I Interview (Topic phase)
Students: look at the photo and imagine the effects of a 
power cut (Student A) or of an electric storm (Student B). 
Students make notes following the outline given on pp. 35 
and 141.

6b | p. 35 
Students: oral pairwork. Each student tells his / her story 
and their partner asks questions to get more information.

Writing 

• write a simple connected text narrating a story B1

7 | p. 35 towards B1 Preliminary Writing Part 3, 
Trinity ISE I Portfolio
Students: individual written work to be done in class or as 
homework.

Answers 
Students’ own answers.

Random Fact | p. 35
Teacher: ask students to read the Random Fact at the 
bottom of p. 35 and add further information as below, if they 
are interested in the topic.

CULTURAL INFORMATION
The 2015 Turkey blackout affected almost all areas of 
Turkey in the morning of 31 March 2015. It happened 
because of maintenance of the electricity lines between 
the Western and Eastern parts of the country. Traffic 
lights stopped working, causing traffic jams, and some 
people were trapped in lifts or underground at metro 
stations. Train and flight services were disrupted and 
shops, homes and offices were without power until it 
was fully restored in the evening. 

 Cyber Homework Unit 3

 Test: Unit 3 Test

Unit 3
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Key grammar
Units 3&4

Possible answers
1 Talking about continuous actions in the past: BBC 

Urdu was looking for a schoolgirl.
2  Linking / contrasting long and short actions in the 

past: While her brothers were sleeping in bed, she 
discussed politics with her father.

3  Expressing present possibility: They hope that 
together they might help 130 million girls around  
the world get an education.

4  Expressing past possibility: she could have been seen
5  Using multi-word verbs: passing her notes over

3 | p. 45 
Students: oral pairwork.

 Fast finishers

Teacher: ask students to go online and find out what Malala 
is doing now.

Modal verbs focus – possibility
4a | p. 45
Teacher: You are going to read some situations. Write down 
your ideas of how you could explain each scenario.

4b | p. 45
Students: in groups, share the ideas they noted down in 
exercise 4a.

4c | p. 45
Students: take it in turns to share their ideas orally with the 
rest of the class.

Talking about past events
5a, 5b | p. 45
Teacher: Look at the two pictures in turn. Read the 
questions and discuss your answers with your partner. 
Students: oral pairwork.

5c | p. 45
Students: take it in turns to describe the story depicted in 
the pictures on p. 141. 
Teacher: Remind students that there are some useful 
expressions in the File on p. 40 to describe what is 
happening in a picture. 

6 | p. 45
Teacher: encourage students to give feedback on their 
storytelling in exercise 5c and suggest ways in which they 
can overcome their problem areas.

 Fast finishers

Teacher: ask students to revise all the new words they have 
learned in Units 3 & 4.

 File 
1 | p. 44
Teacher: ask students to match each of the functions they 
have learned in Units 3 and 4 with an example and the 
grammar. 

Answers
2  Linking / contrasting long and short actions in the past
 We were studying when she arrived.
 He was texting while we were eating.
  While I was sleeping, the fire started.
 Using when / while
3  Expressing present possibility  

We may visit you tomorrow 
Modal verbs: present possibility (can’t, must, may, 
might, could)

4  Expressing past possibility 
Carla can’t have passed the test. 
Modal verbs: past possibility

5  Using multi-word verbs
 Please look after my dog. 

Multi-word verbs

2a | p. 45 
Students: read the article and circle the correct words and 
phrases.
Teacher: check comprehension of honorary degree, 
honorary citizenship, memoir, collaborate.

Answers
1  won
2   has already received
3   learnt
4   were sleeping
5   banned
6   gave
7   was looking
8   became
9   was passing
10 must have been
11 signed
12 meant
13 was travelling
14 when
15 must have been
16 took off
17 was celebrating
18 passed
19 given up
20 has met
21  is collaborating

2b | p. 45
Students: list as many examples of each of the grammar 
points from the File on p.24.
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Language check
Units 3&4

1 | p. 46

Answers
1 was doing, broke
2 were playing, was reading
3 was listening, heard
4 were you watching, called
5 were walking, saw

2 | p. 46

Answers
1 d   2 c   3 d   4 a   5 b

3 | p. 46

Answers
transport: ferry, helicopter, yacht, coach, moped
feelings: boring, sad, funny, scary, depressing
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Answers
1  worst
2  First
3  really
4  decided
5  stopped
6  But
7  believe
8  Then
9  Finally
10  lucky
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Answers
Students’ own answers.

 Skills Book 
Teachers: see p. 192 for teacher’s notes, answer keys and 
transcripts.

 Test: Units 3&4 Progress test


